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Introducing

Chapter

Focus
MAKING CONNECTIONS
How Are Empires Built? 
Essential Question: What 
geographic considerations 
might have played a role in 
where the United States built 
its empire? (Latin America was 
located just to the south of the 
United States; East Asia, located due 
west across the Pacific Ocean, was 
also being exploited by European 
powers. Both areas were accessible 
to the U.S. Navy.) Essential 
Question: Why do some experts 
say that today the United States 
is the world’s sole superpower?
(Today, the United States is one of 
the world’s richest nations; it has 
more military power than any other 
nation.)  OL 

Teach
Big Ideas
As students study the chapter, 
remind them to consider the Big 
Ideas presented at the beginning 
of each section. The Essential 
Questions in the activities below 
tie in to the Big Ideas and help 
students think about and under-
stand important chapter con-
cepts. In addition, the Hands-on 
Chapter Project relates the con-
tent from each section to the Big 
Ideas. The steps in each section 
build on each other and culmi-
nate in the Wrap-up activity on 
the Visual Summary page.

Section 1
The Imperial Vision 
Essential Question: Why did the United 
States seek to become an imperialist 
power? (National pride; an extension of 
Manifest Destiny; businesses sought new markets 
for their products) Point out that in Section 1 
students will learn about why the United 
States began an imperialist foreign policy.  OL 

Section 2
The Spanish-American War 
Essential Question: Was sympathy for the 
Cuban people or economic expansion the 
major reason why the United States declared 
war on Spain? (Students’ answers will vary, but 
they should point out that the causes of the war 
were intertwined.) Point out that in Section 2 
students will learn the causes of the Spanish-
American War and how the United States 
became an imperialist power.  OL 
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Chapter Overview 
Visit glencoe.com to preview Chapter 7.

1898

MAKING CONNECTIONS

How Are Empires Built?
International economic and military competition con-
vinced the United States it must become a world power. 
In the late 1800s, the United States increased its trade 
and military presence in East Asia and Latin America, and 
by the early 1900s, it had created an American empire.  
• Why do you think the United States focused on 

East Asia and Latin America? 
• What factors make a nation a world power? 

1904
• Panama Canal 

construction
begins

• Roosevelt Corollary 
is issued

1899
• John Hay sends 

Open Door notes

1900
• Boxer Rebellion 

begins in China

1904
• Russo-Japanese War begins

McKinley 
1897–1901

T. Roosevelt 
1901–1909

Taft 
1909–1913

1898
• U.S. declares 

war on Spain

Taking Notes Create a Concept-Map Book 
Foldable to help you take basic notes about the 
relationship between economic and military 
power. As you read the chapter, write details 
under each tab and be 
careful to note the years 
in which events and 
developments occurred. 

U.S. Expansion

Economic
Power

Military
Power

1902 1912
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Introducing

Chapter

More About the 
Photo
Visual Literacy The chapter 
opening photograph was taken 
on July 16, 1915. It shows 
the tugboat Tavernela towing the 
battleship USS Ohio through the 
Gaillard Cut of the Panama Canal. 

Dinah Zike’s 
Foldables

Dinah Zikes’ Foldables are 
three-dimensional, interac-
tive graphic organizers 
that help students practice 
basic writing skills, review 
vocabulary terms, and iden-
tify main ideas. Instructions 
for creating and using 
Foldables can be found in the 
Appendix at the end of this 
book and in the Dinah Zike’s 
Reading and Study Skills 
Foldables booklet.

Introduce students to chapter 
content and key terms by hav-
ing them access the Chapter 7 
Overview at glencoe.com.

Section 3
New American Diplomacy 
Essential Question: Why did the United 
States use diplomacy to achieve its economic 
objectives in Asia? (Diplomacy, rather than 
war, allowed the United States as well as the 
European powers access to Asian markets.) 
Point out that in Section 3 students will learn 
about the success of the Open Door Policy in 
Asia.  OL 
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Section 1
The Imperialist Vision

During the late 1800s, the desire to find new mar-
kets, increase trade, and build a powerful navy 

caused the United States to become more involved in 
international affairs.

Building Support for Imperialism
MAIN Idea  A desire for world markets and belief in the superiority of 

Anglo-Saxon culture led the United States to assert itself as a world power.

HISTORY AND YOU Do you remember what role George Washington 
thought the United States should play in world affairs? Read to learn why 
Americans’ opinions changed in the 1880s.

In the years immediately following the Civil War, most Americans 
showed little interest in expanding their nation’s territory outside the 
United States or increasing its international influence. Instead, they 
focused on reconstructing the South, building up the nation’s indus-
tries, and settling the West. Beginning in the 1880s, however, eco-
nomic and military competition from other nations, as well as a 
growing feeling of cultural superiority, convinced many Americans 
that the United States should become a world power.

A Desire for New Markets 
Several European nations were already expanding overseas, a 

development known as the New Imperialism. Imperialism is the 
economic and political domination of a strong nation over weaker 
ones. Europeans expanded their power overseas for many reasons. 
Factories depended on raw materials from all over the world. No 
country had all of the resources its economy needed. In addition, by 
the late 1800s, most industrialized countries had placed high tariffs 
against each other. These tariffs were intended to protect a nation’s 
industries from foreign competition. The tariffs reduced trade 
between industrialized countries, forcing companies to look for other 
markets overseas.  

At the same time, the growth of investment opportunities in 
Western Europe had slowed. Most of the factories, railroads, and 
mines that Europe’s economy needed had been built. Increasingly, 
Europeans began looking overseas for places to invest their capital. 
They started to invest in industries located in other countries, particu-
larly in Africa and Asia. 

To protect their investments, European nations began exerting 
control over those territories. Some areas became colonies. Many 
 others became protectorates. In a protectorate, the imperial power

Guide to Reading
Big Ideas
Economics and Society In the late 
1800s, many Americans wanted the 
United States to expand its military and 
economic power overseas. 

Content Vocabulary
• imperialism (p. 262)
• protectorate (p. 262)

Academic Vocabulary
• expansion (p. 263)
• conference (p. 267)

People and Events to Identify
• Anglo-Saxonism (p. 264)
• Matthew C. Perry (p. 265)
• Queen Liliuokalani (p. 266)
• Pan-Americanism (p. 267)

Reading Strategy
Organizing As you read about the 
development of the United States as a 
world power, use the major headings of 
the section to create an outline similar 
to the one below.

The Imperialist Vision
I. Building Support for Imperialism

A.
B.
C.

II.
A.
B.
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Resource Manager

Focus

Bellringer
Daily Focus Transparency 7.1

Analyzing Primary Sources

DAILY FOCUS SKILLS 
TRANSPARENCY 7-1

Copyright © Glencoe/McGraw-Hill, a division of The McGraw-Hill Companies, Inc. ANSWER: B
Teacher Tip: Explain to students that primary sources are
original records of events written by people who
witnessed or participated in the events.

UNIT

2
Chapter 7

ANNEXATION OF HAWAII

The traders brought labor and 
fancy diseases – in other words, long, 
deliberate, infallible destruction – and 
the missionaries brought the means 
of grace and got [the islanders] ready. 
So the two forces are working together 
harmoniously . . . [so the] islands [will 
be] in the hands of the whites.

— Mark Twain 
Letter From the Sandwich Islands

Hawaii

Maui
Lanai

Molokai

Oahu

Kauai

Niihau

Kahoolawe

Directions: Answer the following
question based on the quote.

Which of the following
statements most accurately
describes what Mark Twain
thought was the main rea-
son for the annexation of
Hawaii?

A to teach the islanders
Christianity

B to place the islands under
American control

C to teach the American work
ethic to the islanders

D to promote medical research

Guide to Reading
Answers: 
I. Building Support for 

Imperialism
A. A Desire for New Markets
B. A Feeling of Superiority
C. Building a Modern Navy

II. American Expansion in the 
Pacific
A. Perry Opens Japan
B. Annexing Hawaii

III. Diplomacy in Latin America

Section Spotlight Video

To generate student interest and 
provide a springboard for class 
discussion, access the Chapter 7, 
Section 1 video at glencoe.com or 
on the video DVD.

R  Reading 
Strategies C  Critical 

Thinking D  Differentiated 
Instruction W  Writing 

Support S  Skill 
Practice

Additional Resources
• Am. Lit. Read., URB 

p. 13
• Guided Read. Act., URB 

p. 46
• Content Vocab. Act., 

URB p. 25
• Prim. Source Read., URB 

p. 33

Teacher Edition
• Draw. Concl., p. 264
• Identify. Central Issues, 

p. 266

Additional Resources
• Link. Past/Present, URB 

p. 32
• Quizzes and Tests, 

p. 95

Additional Resources
• Foldables, p. 64
• Academic Vocab. Act., 

URB p. 27
• Eng. Learner Act., URB 

p. 23

Teacher Edition
• Persuas. Writing, 

pp. 263, 264
• Descrip. Writing, p. 265

Teacher Edition
• Inferring, p. 263

Additional Resources
• RENTG, p. 70
• Time Line Act., URB 

p. 31



American imperialism had three main causes: 
1. The belief in the superiority of American culture
2. The belief that the nation needed a large navy for security, 
 with bases overseas
3. The belief that the economy needed overseas markets

Causes of American Imperialism

2. MILITARY BASES

“. . . [T]he ships of war 
of the United States, in 
war, will be like land 
birds, unable to fly far 
from their own shores. 
To provide resting-
places for them, where 
they can coal and repair, 
would be one of the first duties of a government proposing to 
itself the development of the power of the nation at sea. . . .”
—Alfred Thayer Mahan, quoted in Alfred T. Mahan on Sea Power, 1890

“The work which the English race 
began when it colonized North 
America is destined to go on until 
every land . . . that is not already the 
seat of an old civilization shall 
become English in its language, in 
its religion, in political habits 
and traditions, and to a predominant 
extent in the blood of its people.”
—John Fiske, quoted in The Expansionists of 1898

1. ANGLO-SAXONISM
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Exports and Imports, 1865–1900

3. OVERSEAS MARKETS

“[W]e are raising more than we can consume, . . . 
making more than we can use. Therefore we must find 
new markets for our produce…”
—Alfred Beveridge, quoted in The Meaning of the Times and 
Other Speeches

Chapter 7 Becoming a World Power 263 

allowed the local rulers to stay in control and 
protected them against rebellions and inva-
sion. In exchange, the local rulers usually had 
to accept advice from the Europeans on how to 
govern their countries.

The United States noticed the expansion of 
European power overseas. As the United States 
industrialized, many Americans took an inter-
est in the new imperialism. Until the late 1800s, 
the United States had expanded by settling 
more territory in North America. Now, with 
settlers finally filling up the western frontier, 
many Americans concluded that the nation 

needed new overseas markets to keep its 
economy strong. 

A Feeling of Superiority
In addition to economic concerns, certain 

other key ideas convinced many Americans to 
encourage their nation’s expansion overseas. 
Many supporters of Social Darwinism argued 
that nations competed with each other politi-
cally, economically, and militarily, and that only 
the strongest would survive. To them, this idea 
justified increasing American influence abroad.

1. Interpreting Based on the quote above, how do you 
think Alfred Beveridge would use the data shown in the 
graph to support his argument? 

2. Comparing What is the difference between Fiske’s 
support for expanding American power overseas and 
Mahan’s support for establishing military bases overseas?

S

W
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Hands-On 
Chapter Project

Step 1

Teach

S  Skill Practice
Inferring  Ask: Based on the 
quotation by John Fiske, what 
can you infer about his views of 
other cultures and peoples? 
(Fiske believed that English-speaking 
white Christians were superior to all 
others.)  AL 

Answers: 
1. Beveridge would use the data 

to justify American imperialism. 
2. Fiske supports imperialism to 

bring American culture and 
civilization to other parts of 
the world; Mahan is inter-
ested in building military 
bases so that warships can be 
refueled or repaired. 

W  Writing Support
Persuasive Writing  Invite 
interested students to write an 
essay supporting or opposing 
Social Darwinism as justification 
for the United States to pursue 
its imperialist foreign policy.  AL 

Preparing a Multimedia 
Presentation

Step 1: Research American Areas of 
Interest

Directions Divide the class into small 
groups, assigning each group one of the fol-
lowing categories: Cuba, China, Japan, the 
Philippines, Puerto Rico, and Guam. Have 
students use Internet and library resources, 
as well as their textbooks, to locate and ana-
lyze information about the reasons for and 

the effects of imperialism in their assigned 
country. Encourage students to use both 
primary and secondary resources in their 
research.

Tell students to focus on the following 
causes and effects of imperialism: econom-
ics, naval power, national pride, Manifest 
Destiny, loss of autonomy, increased devel-
opment, and war and other conflicts.

Putting It Together Give students a tuto-
rial on the software they will be using to 
develop their presentations. Encourage stu-

dents to ask questions about aspects of the 
program they find confusing. If necessary, 
pair students who have experience using 
the program with those who don’t.  OL 
(Chapter Project continued on page 269)
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In 1853 Japan was a closed society. Its rulers had 
deliberately ended contact with the outside world, 
permitting only a small amount of trade with the 
Dutch and the Chinese. They were largely unaware 
of the changes the industrial revolution had 
brought to Europe and the United States. Perry’s 
black steamships, belching smoke, and moving 
without any visible sails, were something the 
Japanese had never seen before. 
The Japanese had cannons and guns, but Perry’s 
ships carried 65 large cannons—a staggering 
number that represented immense power—and a 
direct threat to Japan’s many coastal castles and 
towns. Perry’s arrival carried different meanings for 
people living in the two countries, as shown in the 
two images to the right—one from Japan and the 
other from the United States. 

Perry Arrives in Japan

264 Chapter 7 Becoming a World Power

Many Americans, such as the well-known 
writer and historian John Fiske, took this 
idea even further. Fiske argued that English-
speaking nations had superior character, ideas, 
and systems of government.

Fiske’s ideas, known as Anglo-Saxonism, 
were popular in Britain and the United States. 
Many Americans linked it with the idea of 
Manifest Destiny. They believed the nation’s 
destiny had been to expand westward to the 
Pacific Ocean. Now they believed the United 
States was destined to expand overseas and 
spread its civilization to other people. 

Another influential advocate of Anglo-
Saxonism was Josiah Strong, a popular 
American minister in the late 1800s. Strong 
linked Anglo-Saxonism to Christian mis-
sionary ideas. His ideas influenced many 
Americans. “The Anglo-Saxon,” Strong 
declared, “[is] divinely commissioned to be, in 
a peculiar sense, his brother’s keeper.” By link-
ing missionary work with Anglo-Saxonism, 
Strong convinced many Americans to support 
an expansion of American power overseas.

Building a Modern Navy 
As imperialism and Anglo-Saxonism gained 

support, the United States became increas-
ingly assertive in foreign affairs. Three interna-
tional crises illustrated this new approach. In 
1888 the country risked war to prevent 
Germany from taking control of Samoa in the 
South Pacific. Three years later, when a mob in 
Chile attacked American sailors in the port of 
Valparaíso, the United States threatened to go 
to war unless Chile paid reparations. Then, in 
1895, the United States backed Venezuela 
against Great Britain in a border dispute with 
British Guiana. After Britain rejected an 
American ultimatum, many newspapers and 
members of Congress called for war. All three 
crises were eventually resolved peacefully. 

As Americans became increasingly willing 
to risk war to defend American interests over-
seas, support for building a large modern navy 
began to grow. Supporters argued that if the 
United States did not build up its navy and 
acquire bases overseas, European nations 
would shut it out of foreign markets. 

Captain Alfred T. Mahan, an officer in the 
U.S. Navy who taught at the Naval War College, 
best expressed this argument. In 1890 Mahan 
published his lectures in a book called The 

Influence of Sea Power upon History, 1660–1783. 
In this book Mahan pointed out that many 
prosperous peoples in the past, such as the 
British and Dutch, had built large fleets of mer-
chant ships to trade with the world. He then 
suggested that a nation also needed a large 
navy to protect its merchant ships and to 
defend its right to trade with other countries.

Mahan’s book became a best-seller, helping to 
build public support for a big navy. Two power-
ful senators, Henry Cabot Lodge and Albert J. 
Beveridge, pushed for constructing a new navy. In 
the executive branch, Benjamin Tracy, secretary 
of the navy under President Harrison, and John 
D. Long, secretary of the navy under President 
McKinley, strongly supported Mahan’s ideas. 

By the 1890s, several different ideas had 
come together in the United States. Business 
leaders wanted new markets overseas. Anglo-
Saxonism had convinced many Americans of 
their destiny to dominate the world. Growing 
European imperialism threatened America’s 
security. Combined with Mahan’s theories, 
these ideas convinced Congress to authorize 
the construction of a large, modern navy.

Summarizing How did 
Americans’ opinions about overseas expansion change 
in the late 1800s? 

C

W
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C  Critical Thinking
Drawing Conclusions  Ask: 
How might a strong navy support 
Fiske’s idea of Anglo-Saxonism? 
(A strong navy would militarily sup-
port the spread of Anglo-Saxonism 
to other places.)  OL 

W  Writing Support
Persuasive Writing Have 
interested students write a letter 
to Senator Lodge or Senator 
Beveridge advocating or oppos-
ing a big navy. Encourage stu-
dents to share their essays with 
the class.  BL 

Answer:
More people believed it was 
America’s destiny to spread its 
civilization overseas.

Shipbuilding Organize interested students 
into two groups. Have one group use library or 
Internet resources to find out more information 
about the Great White Fleet. Students should 
find out at what shipyards the ships were built; 
the size, length, and displacement of the ships; 
and how the ships were powered. Have the 
other group find out the same types of informa-

tion about recently built ships. Each group 
should make posters detailing their findings. 
Have a spokesperson from each group present 
their findings to the class. Then ask the entire 
class to write a brief paragraph comparing one 
aspect of shipbuilding in the early 1900s with 
modern-day shipbuilding.  OL

Activity: Technology Connection
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▲

 American painter James Evans entitled 
his work “Commodore Perry Carrying the 
Gospel of God to the Heathen, 1853.”

Chapter 7 Becoming a World Power 265 

American Expansion 
in the Pacific
MAIN Idea  The desire for new markets led to 

trade with Japan and the annexation of Hawaii.

HISTORY AND YOU What products do you use 
that are made in Japan? Read how the United States 
and Japan first became trading partners.

From the earliest days of the Republic, 
Americans had expanded their nation by 
moving westward. When Americans began 
looking overseas for new markets in the 1800s, 
therefore, they naturally tended to look toward 
the Pacific. Even before imperialist ideas 
became popular, American businesses had 
begun sending ships to trade in East Asia.  

Perry Opens Japan
Many American business leaders believed 

that the United States would benefit from 
trade with Japan, as well as with China. Japan’s 
rulers, however, who believed that excessive 
contact with the West would destroy their cul-
ture, allowed only the Chinese and Dutch to 
trade with their nation. In 1852, after receiving 

several petitions from Congress, President 
Millard Fillmore decided to force Japan to trade 
with the United States. He ordered Commodore 
Matthew C. Perry to take a naval expedition 
to Japan to negotiate a trade treaty.

On July 8, 1853, four American warships 
under Perry’s command entered Edo Bay (today 
known as Tokyo Bay). The display of American 
technology and firepower impressed the 
Japanese, who had never before seen steam-
ships. Realizing that they could not resist 
modern Western technology and weapons, the 
Japanese agreed to sign the Treaty of Kanagawa. 
In addition to granting the United States 
permission to trade at two ports in Japan, the 
treaty called for peace between the two coun-
tries; promised help for any American ships 
and sailors shipwrecked off the Japanese coast; 
and gave American ships permission to buy 
supplies such as wood, water, food, and coal in 
the Japanese ports.

The American decision forcing Japan to 
open trade played an important role in Japanese 
history. Japanese leaders concluded that it was 
time to remake their society. They adopted 
Western technology and launched their own 
industrial revolution. By the 1890s, the Japanese 
had a powerful navy and had begun building 
their own empire in Asia.

Analyzing VISUALS 
1. Comparing What elements did both the American and 

Japanese artists depict the same way? Which were different?
2. Making Inferences What impression of the Americans 

does the Japanese image convey? What is the American 
painting communicating about Perry’s mission?

▲

 This Japanese color print depicts one artist’s perspective of 
Perry’s “black ships” that arrived in Japan in 1853.  

W
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Differentiated 
Instruction

W  Writing Support
Descriptive Writing Have 
students compare the two paint-
ings of Commodore Perry’s ships 
shown on this page. Then have 
students write a paragraph 
describing how the two artists 
portrayed the ships. Encourage 
students to share their essays with 
the class.  BL 

Analyzing VISUALS 

Answers:
1. same: smoke, smokestacks, 

sails, waves; different: shape 
of the ship, Asian elements on 
the Japanese print are not 
shown on the American 
painting 

2. The Japanese print makes the 
Americans look aggressive 
and threatening; the 
American painting makes the 
ship appear majestic and the 
mission divinely inspired. 

Illustrating Expansion: Make a Map

Academic Vocabulary 
Activity 7, URB p. 27

Differentiated Instruction Strategies
 BL  Write one sentence for each of the 

vocabulary words.
 AL  Research the term dollar diplomacy 

and write a short essay explaining the 
different meanings it had.

 ELL  Identify the countries involved in the 
Spanish-American war on a map and 
determine which were colonies of 
Spain.

Objective: Create a map to show the expansion of U.S. ter-
ritory from 1872–1912.

Focus: Give each student a copy of a world map. 
Teach: Make a list of the states, countries, and territo-

ries that were involved in events that led to 
U.S. expansion.

Assess: Identify which areas became new parts of 
the U.S.

Close: Draw a new map or color the world map to 
show the expansion of U.S. territory. 

27
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Academic Vocabulary Activity 7 ! ! ! ! ! !

(continued)

Becoming a World Power, 1872–1912
Key Words 

A. WORD MEANING ACTIVITY 

Vocabulary in Context
Directions: Using the context clues, select vocabulary to complete the paragraph. 

conference, intervene, volunteers, access, expansion, tension

The end of the 1800s was a time of (1)__________________ for the United States
both as a world power and in terms of territory. The nation achieved its growth
through peaceful and military means. In Latin America, the United States held a
(2)__________________ to discuss how to increase trade and cooperation in the
Americas. However, the American government's decision to (3) __________________
in Cuba's rebellion against Spain led to war. Yellow journalism and the sinking of the
Maine had increased (4) __________________ between the United States and Spain
over the issue of Cuban independence. On April 19, 1898, Congress authorized the
president to use force against Spain. While there were many American
(5)__________________ , it took the United States some time to organize its forces. In
the end the United States was victorious. The outcome of the war greatly increased
American power and (6)__________________ to markets in Cuba, Puerto Rico, and
the Philippines.

!

Academic Words Content Vocabulary

access dollar diplomacy

conference protectorate

expansion

intervene

tension

volunteer
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Annexing Hawaii
As trade with Asia grew during the 1800s, 

Americans began seeking ports where they 
could refuel and resupply while crossing the 
Pacific Ocean. Pago Pago, in the Samoan 
Islands, had one of the finest harbors in the 
South Pacific. In 1878 the United States nego-
tiated permission to open a base there.

More important was Hawaii. Whaling ships 
and merchant vessels crossing the Pacific 
often stopped there to rest and to take on 
supplies. In 1819 missionaries from New 
England arrived in Hawaii. American settlers 
found that sugarcane grew well in Hawaii’s 
climate and soil. By the mid-1800s, business-
men had established many plantations on the 
islands.

A severe recession struck Hawaii in 1872. 
Three years later, worried that the economic 
crisis might force the Hawaiians to turn to the 
British or French for help, the United States 
signed a treaty exempting Hawaiian sugar 
from tariffs. When the treaty came up for 
renewal several years later, the Senate insisted 
that Hawaii grant the United States exclusive 
rights to a naval base at Pearl Harbor.

The treaty led to a boom in the Hawaiian 
sugar industry and wealth for the planters. 
In 1887 prominent planters pressured the 
Hawaiian king into accepting a constitution 

that limited the king’s authority. As tensions 
mounted between the planters and Hawaiians, 
Congress passed a new tariff in 1890 that gave 
subsidies to sugar producers in the United 
States. The subsidies made Hawaiian sugar 
more expensive than American sugar. Unable 
to sell much sugar, planters concluded that the 
only way to increase sales was to have Hawaii 
become part of the United States.

In 1891 Queen Liliuokalani ascended the 
Hawaiian throne. Liliuokalani disliked the 
influence that American settlers had gained in 
Hawaii. In January 1893 she tried to impose a 
new constitution reasserting her authority as 
ruler of Hawaii. In response, a group of plant-
ers tried to overthrow the monarchy. Supported 
by the marines from the USS Boston, they 
forced the queen to step down. Then they set 
up a provisional government and asked the 
United States to annex Hawaii. 

President Cleveland strongly opposed 
imperialism. He withdrew the annexation 
treaty from the Senate and tried to return 
Liliuokalani to power. Hawaii’s new leaders 
refused to restore the queen and decided to 
wait until Cleveland left office. Five years later, 
the United States annexed Hawaii. 

Explaining How did the search 
for new markets push the United States to become a 
world power?

Queen Liliuokalani 
1838–1917

Queen Liliuokalani was the last ruling 
monarch of the Hawaiian Islands. A group 
of white sugar planters had forced her 
predecessor to accept a new constitution 
that minimized the power of the monar-
chy, gave voting rights to Americans and 
Europeans, and denied voting rights to 
most Hawaiians and all Asians. 

As queen, Liliuokalani was determined 
to regain royal power and reduce the 
power of foreigners. On January 14, 1893, she issued a new constitution, 
which restored the power of the monarchy and the rights of the Hawaiian 
people. In response, a group of planters led by Sanford B. Dole launched 
a revolt. Under protest, Liliuokalani surrendered her throne on January 17. 
After supporters led a revolt in an attempt to restore her to power in 
1895, Liliuokalani was placed under house arrest for several months. After 
her release, she lived out her days in Washington Palace in Honolulu.
Why did sugar planters lead a revolt against Queen Liliuokalani?

▲ Sanford B. Dole gives Hawaii, represented as the 
bride, to Uncle Sam.

For an 
example of 

American views on 
annexing Hawaii 
read “President 
Harrison on 
Hawaiian 
Annexation” on 
page R51 in
Documents in 
American History.

C
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C  Critical Thinking
Identifying Central Issues  
Ask students to review the conflict 
between the Hawaiian rulers and 
the planters. Ask:  What is the 
main issue at the root of the con-
flict between these two groups? 
(who would be the ruler of the 
Hawaiian Islands)  OL  

Queen Liliuokalani The last reigning 
monarch of the Hawaiian Islands, she felt 
that her mission was to preserve the islands 
for the native residents. At age four, 
Liliuokalani was enrolled in the Royal School, 
where she became fluent in English. Upon 
the death of her brother, King Kalakaua, 
Liliuokalani became queen in January 1891. 

In 1893 Queen Liliuokalani wrote and 
issued a new constitution. However, a group 

of American planters, led by Sanford B. 
Dole, sought to overthrow the monarchy. 
Quickly, the American minister in Hawaii, 
John L. Stevens, called for troops to take 
control of the queen’s palace. In 1894 the 
queen was deposed and a provisional gov-
ernment was established.

James H. Blount, the newly appointed 
American minister to Hawaii, soon concluded 
that the Hawaiian people supported the 

queen and called for Liliuokalani to be 
restored. Liliuokalani was offered the throne, 
on the condition that she pardon those who 
had dethroned her. She hesitated. In the 
meantime the Republic of Hawaii, with 
Sanford B. Dole as president, was proclaimed 
on July 4, 1894. The United States recognized 
the new government immediately.

Additional 
Support

Extending the Content

Answer:
It led them to annex Hawaii and 
to open trade with Japan.

Answer:
Planters revolted against 
Liliuokalani because they wanted 
Hawaii to become part of the 
United States.
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Diplomacy in Latin America
MAIN Idea  The United States worked to increase trade with Latin 

America.

HISTORY AND YOU What products have you used that come from 
Latin America? Read to learn how the United States tried to expand its 
trade relations with Latin America.

The Pacific was not the only region where the United States 
sought to increase its influence in the 1800s. It also focused on 
Latin America. Although the United States bought raw materials 
from this region, Latin Americans bought most of their manufac-
tured goods from Europe. American business leaders and gov-
ernment officials wanted to increase the sale of American products 
to the region. They also wanted the Europeans to understand that 
the United States was the dominant power in the region.

James G. Blaine, who served as secretary of state in two admin-
istrations in the 1880s, led early efforts to expand American influ-
ence in Latin America.  “What we want,” Blaine explained, “are the 
markets of these neighbors of ours that lie to the south of us. . . . 
With these markets secured new life would be given to our man-
ufacturers, the product of the western farmer would be in demand, 
the reasons for and inducements to strikers, with all their atten-
dant evils, would cease.” Blaine proposed that the United States 
invite the Latin American nations to a conference in Washington, 
D.C. The conference would discuss ways in which the American 
nations could work together to support peace and to increase 
trade. The idea that the United States and Latin America should 
work together came to be called Pan-Americanism.

On October 2, 1889, Washington, D.C., hosted the first modern 
Pan-American conference, which all Latin American nations except 
the Dominican Republic attended. Blaine had two goals for the 
conference. First, he wanted to create a customs union between 
Latin America and the United States. He also wanted to create a 
system for American nations to work out their disputes peacefully.

A customs union would require all of the American nations to 
reduce their tariffs against each other and to treat each other 
equally in trade. Blaine hoped that a customs union would turn 
the Latin Americans away from European products and toward 
American products. He also hoped that a common system for 
settling disputes would keep the Europeans from meddling in 
American affairs.

Although the warm reception they received in the United 
States impressed the Latin American delegates to the conference, 
they rejected both of Blaine’s ideas. They did agree, however, to 
create the Commercial Bureau of the American Republics, an 
organization that worked to promote cooperation among the 
nations of the Western Hemisphere. In 1920 the name was 
changed to the International Bureau of the American Republics. 
This organization was later known as the Pan-American Union 
and is today called the Organization of American States (OAS). 

Summarizing How did Secretary of State Blaine 
attempt to increase American influence in Latin America? 

Vocabulary
1. Explain  the significance of: imperialism, 

protectorate, Anglo-Saxonism, 
Matthew C. Perry, Queen Liliuokalani, 
Pan-Americanism.

Main Ideas
2. Listing Use a graphic organizer to list 

the factors that led the United States to 
adopt an imperialist policy in the 1890s.

Factors Leading 
to U.S. Imperialist 

Policy

3. Describing Why and how did the 
Americans force the Japanese to trade 
with the United States?

4. Explaining Why did Secretary of 
State James G. Blaine convene the 
Pan-American conference in 1889? 

Critical Thinking
5. Big Ideas Do you think the United 

States should have supported the planters 
in their attempt to overthrow Queen 
Liliuokalani of Hawaii? Why or why not? 

6. Evaluating How did trade with the 
United States change Japanese society? 

7. Analyzing Visuals Study the two 
images of Perry’s ship on page 265. How 
do the artists’ perspectives vary? Do you 
think the artists show any bias in their 
representations? Why or why not?

Writing About History
8. Persuasive Writing Imagine that you 

are living in the United States in the 1890s. 
Write a letter to the president persuading 
him to support or oppose an imperialist 
policy for the United States.

Study Central To review this section, go to 
glencoe.com and click on Study Central.
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Answers

Assess

Study Central provides 
summaries, interactive games, 
and online graphic organizers to 
help students review content. 

Close
Summarizing  Ask: Why did 
the United States become an 
imperial power? (to spread 
American culture and civilization; to 
find new economic opportunities 
and markets; to compete with 
European powers)  OL 

Answer:
He wanted to create a customs 
union between Latin America 
and the United States. He also 
wanted to create a system for 
American nations to work out 
their disputes peacefully.

 1. All definitions can be found in the section 
and the Glossary.

 2. feeling of superiority, interest in expanding 
trade, need for strategic military bases, 
European competition

 3. Pressured by Congress, which in turn had 
been pressured by American businessmen, 
President Franklin Pierce sent Matthew C. 
Perry and a naval expedition to Tokyo to 
open Japan. The Japanese were impressed 
by modern ships and technology, against 
which they could not compete.

 4. He convened the conference to support 
peace and increase trade among the 
nations in the Americas.

 5. Students’ answers will vary. Students should 
be able to defend their points of view.

 6. Many Japanese leaders determined that it 
was time to remake and modernize their 
society. They launched an industrial revolu-
tion and built a navy, and then they began 
to build an empire. 

 7. Each artist depicts the ship from his own 
point of view. Both artists are biased in their 
representations because each is expressing 
the viewpoint of his or her nation. 

 8. Letters should express a clear point of view.
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Section 2

Guide to Reading
Big Ideas
Trade, War, and Migration The 
United States defeated Spain in a war, 
acquired new overseas territories, and 
became an imperial power. 

Content Vocabulary
• yellow journalism (p. 269)
• autonomy (p. 270)
• jingoism (p. 271)

Academic Vocabulary
• intervene (p. 270)
• volunteer (p. 272)

People and Events to Identify
• José Martí (p. 268)
• William Randolph Hearst (p. 269)
• Joseph Pulitzer (p. 269)
• Emilio Aguinaldo (p. 272)
• Platt Amendment (p. 274)
• Foraker Act (p. 275)

Reading Strategy
Organizing As you read about the 
Spanish-American War, complete a 
graphic organizer like the one below 
by listing the circumstances that 
 contributed to war with Spain.

Factors Contributing
to Declaration of War

The Spanish-American War

During the Spanish-American War, the United 
States defeated Spanish troops in Cuba and the 

Philippines. Afterward, the United States annexed the 
Philippines and became an imperial power.

The Coming of War
MAIN Idea  In support of the Cuban rebellion and in retaliation for the 

loss of the USS Maine, the United States declared war on Spain.

HISTORY AND YOU Do you remember what led the American colonists to 
declare their independence from Britain? Read about another colony that 
fought for independence from a colonial ruler.

By 1898 Cuba and Puerto Rico were Spain’s last remaining colo-
nies in the Western Hemisphere. Cubans had periodically revolted 
against Spanish rule, and many Americans regarded the Spanish as 
tyrants. Ultimately, the United States issued a declaration of war. 
Although the fighting lasted only a few months, the  “splendid little 
war,” as Secretary of State John Hay described it, dramatically altered 
the position of the United States on the world stage.

The Cuban Rebellion Begins
Cuba was one of Spain’s oldest colonies in the Americas. Its sugar-

cane plantations generated considerable wealth for Spain and pro-
duced nearly one-third of the world’s sugar in the mid-1800s. Until 
Spain abolished slavery in 1886, about one-third of the Cuban popu-
lation was enslaved and forced to work for wealthy landowners on 
the plantations.

In 1868 Cuban rebels declared independence and launched a 
guerrilla war against Spanish authorities. Lacking internal support, 
the rebellion collapsed a decade later. Many Cuban rebels then fled 
to the United States. One of the exiled leaders was José Martí, a 
writer and poet. While living in New York City in the 1880s, Martí 
brought together Cuban exile groups living in the United States. The 
groups raised funds, purchased weapons, and trained troops in prep-
aration for an invasion of Cuba.

By the early 1890s, the United States and Cuba had become 
closely linked economically. Cuba exported much of its sugar to the 
United States, and Americans had invested approximately $50 million 
in Cuba’s sugar plantations, mines, and railroads. These economic ties 
created a crisis in 1894, when the United States imposed a new tariff 
on sugar that devastated Cuba’s economy. With Cuba in financial 
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CONFLICT IN THE PHILIPPINES

May 1898
Commodore Dewey defeats Spanish warships in Manila.

August 1898
The United States and Spain agree on a cease-fire.

December 1898
The United States and Spain sign the Treaty of Paris ending the
Spanish-American War. Filipinos begin a guerrilla resistance to
American control.

February 1899
The Senate ratifies the Treaty of Paris.

March 1901
American troops capture 
Emilio Aguinaldo, the 
Filipino guerrilla 
resistance leader.

April 1902
All Filipino resistance ends.

Directions: Answer the following question based on the time line.

In 1898 the United States and Spain fought a brief war over Cuba. After winning the war, the
United States gained control of some Spanish colonies in Asia and South America. How long
after the end of the Spanish-American War did hostilities end in the Philippines?

F two and one-half years H one month

G almost two years J more than three years

Guide to Reading
Answers to Graphic Organizer: 
sinking of the Maine; sympathy for 
Cuban revolution; need to protect 
American investments in Cuba

Section Spotlight Video

To generate student interest and 
provide a springboard for class 
discussion, access the Chapter 7, 
Section 2 video at glencoe.com or 
on the video DVD.

R  Reading 
Strategies C  Critical 

Thinking D  Differentiated 
Instruction W  Writing 

Support S  Skill 
Practice

Teacher Edition
• Using Contxt. Clues, 

p. 270
• Inferring, p. 274

Additional Resources
• Guided Read. Act., URB 

p. 47
• Prim. Source Read., URB 

p. 35

Teacher Edition
• Analy. Prim. Sources, 

p. 269
• Making Infer., p. 271
• Draw. Concl., p. 272
• Comparing, p. 274

Additional Resources
• Hist. Analysis Skills Act., 

URB p. 20
• Quizzes and Tests, 

p. 96

Teacher Edition
• Visual/Spatial, p. 270

Additional Resources
• Am. Art and Music Act., 

p. 37
• Enrich. Act., URB p. 43

Teacher Edition
• Persuasive Writing, 

pp. 269, 273

Additional Resources
• RENTG, p. 73
• Critical Think. Skills Act., 

URB p. 30
• Reinforcing Skills Act., 

URB p. 29
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distress, Martí’s followers launched a new 
rebellion in February 1895. Although Martí 
died during the fighting, the rebels seized con-
trol of eastern Cuba, declared independence, 
and formally established the Republic of Cuba 
in September 1895. 

America Supports Cuba
When the uprising in Cuba began, President 

Grover Cleveland declared the United States 
neutral. Outside the White House, however, 
many people openly supported the rebels. 
Some citizens compared the Cubans’ struggle 
to the American Revolution. A few sympathetic 
Americans even began smuggling guns from 
Florida to the Cuban rebels. 

What caused most Americans to support the 
rebels were the stories of Spanish atrocities 
reported in two of the nation’s major news-
papers, the New York Journal and the New  York 
World. The Journal, owned by William 
Randolph Hearst, and The World, owned by 
Joseph Pulitzer, competed with each other to 
increase their circulation. The Journal reported 
outrageous stories of the Spanish feeding 
Cuban prisoners to sharks and dogs. Not to be 
outdone, The World described Cuba as a place 
with “blood on the roadsides, blood in the 
fields, blood on the doorsteps, blood, blood, 
blood!”  This kind of sensationalist reporting, 
in which writers often  exaggerated and even 
made up stories to attract readers, became 
known as yellow journalism.

▲  Spanish 
oppression of the 
Cuban people 
triggered a 
rebellion that 
earned the 
sympathy of many 
Americans, some 
of whom began 
providing arms 
and money to the 
rebels.

CUBANS REBEL AGAINST SPAIN

YELLOW JOURNALISM

▲ Dramatic and emotional stories in newspapers 
owned by Hearst and Pulitzer described Spanish 
atrocities in Cuba and enraged the American 
people, some of whom began to call for war. 

THE MAINE EXPLODES, 1898
▲  With $30 to $50 

million invested in 
Cuba and nearly 
$100 million in 
annual trade, 
American business 
leaders wanted 
Spain out of Cuba 
and an end to the 
rebellion.
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▲ President McKinley sent the battleship Maine to Cuba 
to help Americans evacuate. When the ship exploded, 
an enraged nation blamed Spain, and “Remember the 
Maine!” became the battle cry for war.

Analyzing VISUALS
1. Interpreting What do you think contributed to 

American sympathy with the Cubans? 
2. Identifying Central Issues What role did eco-

nomics play in the lead-up to war with Spain?

The Spanish-American War had four main causes: 
1. The Cuban Rebellion against Spain
2. American desire to protect their investments in Cuba
3. Yellow journalism that intensified public anger at Spain
4. The explosion of the USS Maine

C

W
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Teach

C  Critical Thinking
Analyzing Primary Sources  
Have students study the Primary 
Source feature on this page. 
Ask: What events caused 
American public opinion to favor 
the Cubans? What event caused 
the United States to declare war 
on Spain? (the Cuban revolution, 
yellow journalism, and U.S. eco-
nomic involvement; the sinking of 
the Maine)

W  Writing Support
Persuasive Writing Have stu-
dents write a letter to the editor of 
the New York Journal supporting or 
opposing the newspaper’s views 
on the uprising in Cuba.  BL 

Preparing a Multimedia 
Presentation
Step 2: Organizing Information on 
the Presentation Groups begin to cre-
ate and organize their presentations.

Directions Have students meet in their 
groups with the notes they have taken on 
the lives of their assigned country. Have 
groups discuss how they want to organize 
the information they’ve gathered. Suggest 

the options of chronology, cause-and-
effect, or organization by subcategory. 
  Once groups have determined the format, 
have them begin assembling the infor-
mation they want to include in their presen-
tations. Encourage students to use primary 
source quotes, informational text, diagrams, 
photographs, or even drawings they’ve cre-
ated. Students may also use propaganda 
from the period.

Putting It Together Have students review 
their presentation once they have entered 
their information to verify the accuracy of 
the information and to make sure nothing 
has been left out.  OL 
(Chapter Project continued on page 277)

Analyzing VISUALS 

Answers:
1. the oppression of the Cuban 

people by the Spanish 
2. The United States had money 

invested in Cuba in the late 
1890s and sought to protect 
those economic interests.

Hands-On 
Chapter Project

Step 2
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When the United States 
declared war on Spain, 
the U.S. Army had 
approximately 25,000 
soldiers. Spain had 
roughly 200,000 in 
Cuba alone. To expand 
its forces, the govern-
ment called into service 
soldiers from the state 
militias and also 
enlisted 20,000 volun-
teers in the army. 
Among those volunteers 
was the First Volunteer 
Cavalry, nicknamed the 
Rough Riders, under the 
command of Colonels 
Leonard Wood and 
Theodore Roosevelt. 
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Although the press invented sensational 
stories, Cubans indeed suffered horribly. The 
Spanish sent nearly 200,000 troops to the 
island to put down the rebellion and appointed 
General Valeriano Weyler as governor. Weyler’s 
harsh policies quickly earned him the nick-
name “El Carnicero” (“The Butcher”).

The Cuban rebels staged hit-and-run raids, 
burned plantations and sugar mills, tore up 
railroad tracks, and attacked supply depots. 
Knowing that many American businesses had 
investments in Cuba, the rebels hoped that the 
destruction of American property would lead 
to American intervention in the war.

To prevent Cuban villagers from helping the 
rebels, Weyler herded hundreds of thousands 
of rural men, women, and children into  “recon-
centration camps,” where tens of thousands 
died of starvation and disease. News reports of 
these camps enraged Americans. 

Calls for War
In 1897 Republican William McKinley 

became president of the United States. The 
new president did not want to intervene in 

the war, believing it would cost too many lives 
and hurt the economy. In September 1897, he  
asked the Spanish if the United States could 
help negotiate an end to the conflict. He made 
it clear that if the war did not end soon, the 
United States might have to intervene.

Spain removed Weyler from power and 
offered the Cubans autonomy—the right to 
their own government—but only if Cuba 
remained part of the Spanish empire. The 
Cuban rebels refused to negotiate.

Spain’s concessions enraged many Spanish 
loyalists in Cuba. In January 1898, the loyalists 
rioted in Havana. Worried that Americans in 
Cuba might be attacked, McKinley sent the 
battleship USS Maine to Havana in case the 
Americans had to be evacuated. 

On February 9, 1898, the New York Journal
printed a letter intercepted by a Cuban agent. 
Written by Enrique Dupuy de Lôme, the 
Spanish ambassador to the United States, the 
letter described McKinley as “weak and a 
bidder for the admiration of the crowd.” The 
nation erupted in fury over the insult. 

Then, on the evening of February 15, 1898, 
while the Maine sat in Havana Harbor, it was 
ripped apart by an explosion and sank. No one is 
sure why the Maine exploded. An investigation 

D

R

R
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R  Reading Strategy 
Using Context Clues Have 
students reread the first para-
graph under “Calls for War” on 
this page. Using clue words 
and phrases such as “believing 
it would cost too many lives,” 
“hurt the economy,” and “asked 
the Spanish if the United States 
could help negotiate an end to 
the conflict,” ask students to 
define the term intervene. 
Students should note that the 
term means “to get involved or to 
interfere.”  BL 

D  Differentiated 
Instruction

Visual/Spatial Have interested 
students create a map of Cuba. 
Using library or Internet resources, 
students should show the location 
of the battles that occurred dur-
ing the Spanish-American War 
and the position of the American 
navy around the island. Display 
the maps in the classroom.  BL 

Conditions in American Camps After 
the United States declared war on Spain, 
thousands of volunteers entered training 
camps in the southeastern United States. 
Although the American surgeon general 
advised soldiers to maintain sanitary condi-
tions, the camps were filthy. The unsanitary 
conditions led to an outbreak of deadly 
typhoid fever. Of 171,000 personnel, 
20,700 contracted the disease and more than 

1,500 died. The U.S. Army Typhoid Board, vis-
ited the training camps and outlined sanitary 
measures for military commanders to follow. 

Disease and Conditions in Cuba  On 
July 6, 1898, the first case of yellow fever 
among American troops occurred in the 
town of Siboney on the northern coast of 
Cuba. Over the next several weeks, more 
troops were struck by malaria and dysen-

tery. Yellow fever began spreading. General 
Nelson Miles ordered Siboney evacuated 
and burned on July 11. An infantry unit of 
African American soldiers, thought to be 
immune to yellow fever, was brought in to 
tend to the afflicted. Sadly, more than one-
third of their regiment died from yellow 
fever or malaria.

Extending the Content
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in the 1970s suggested that the spontaneous 
combustion of a coal bunker aboard ship caused 
the explosion, but a study in the 1990s concluded 
that a mine could have done the damage. In 
1898, however, many Americans believed it was 
an act of sabotage by Spanish agents. “Remember 
the Maine!” became the rallying cry for those 
demanding a declaration of war against Spain. 

In response, Congress authorized McKinley 
to spend $50 million for war preparations. 
McKinley faced tremendous pressure to go to 
war. Within the Republican Party, jingoism—
aggressive nationalism—was very strong. Many 
Democrats also demanded war, and Republicans 
feared that if McKinley did not go to war, the 
Democrats would win the elections in 1900. 
Finally, on April 11, 1898, McKinley asked 
Congress to authorize the use of force. 

On April 19, Congress proclaimed Cuba 
independent, demanded that Spain withdraw 
from the island, and authorized the president 
to use armed force if necessary. In response, on 
April 24, Spain declared war on the United 
States. For the first time in 50 years, the United 
States was at war with another nation. 

Examining What conditions led 
to the Cuban rebellion in 1895?

A War on Two Fronts
MAIN Idea  The United States fought and 

defeated Spain in both the Caribbean and the 
Pacific.

HISTORY AND YOU Have you ever had to plan a 
trip or an event? Read to learn about the problems 
American troops encountered in the war of 1898.

The United States Navy was ready for war 
with Spain. The navy’s North Atlantic Squadron 
blockaded Cuba, and Commodore George 
Dewey, commander of the American naval 
squadron based in Hong Kong, was ordered to 
attack the Spanish fleet based in the Philippines. 
The Philippines was a Spanish colony, and 
American naval planners wanted to prevent 
the Spanish fleet based there from sailing east 
to attack the United States.

The Battle of Manila Bay 
A short time after midnight, on May 1, 1898, 

Dewey’s squadron entered Manila Bay in the 
Philippines. As dawn broke, four American 
ships in the squadron opened fire and rapidly 
destroyed all eight of the severely outgunned 
Spanish warships.

Analyzing GEOGRAPHY 
1. Location Where did the major 

battles take place? 
2. Human-Environment Interaction 

How are the geography of Cuba and 
the Philippines similar? How did this 
help the Americans?

See
StudentWorksTM Plus or glencoe.com.

▲  U.S. soldiers 
fight near
Manila while
Emilio Aquinaldo, 
to the right,
leads a revolt 
against the 
Spanish.

C
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C  Critical Thinking
Making Inferences Point out 
to students that, at first, President 
McKinley was reluctant to go to 
war with Spain but eventually 
asked Congress for a declaration 
of war. Ask: Did McKinley yield 
to political pressure when he 
asked Congress to declare war 
on Spain? (Students might infer 
that because many Republicans 
and some Democrats favored war, 
McKinley felt he had no choice but 
to ask Congress for war.)  OL 

The Battle of Manila Bay Early on the 
morning of April 30, 1898, Admiral Dewey’s 
fleet sighted the coastline of the largest of the 
Philippine islands, Luzon. Manila Bay is nearly 
twenty miles wide. The bay’s only entrance is a 
narrow passageway. With heavy guns strategi-
cally placed at the bay’s entrance, enemy ships 
would be subject to intense crossfire. Thus, 
Admiral Patricio Montojo chose to anchor his 
warships in the safe haven of Manila Bay. 

Aboard the Olympia, Admiral Dewey 
explained his battle plan. The moon that 
night would provide just enough light for 
the lead ship to spot the entrance to Manila 
Bay. By midnight, however, the moon would 
set, providing a darkened passage for his 
fleet. If all went well, when morning dawned, 
he would find and destroy the Spanish fleet. 

In the darkness, the American ships were 
nearly invisible. By four o’clock on the morn-

ing of May 1, the Olympia was well into the 
harbor, with the other American ships fol-
lowing close behind. By 7:35, the Spanish 
fleet was in ruins and fires burned in many 
places across the bay. More than 400 enemy 
troops lay dead or wounded. Not a single 
American ship was disabled, and not a life 
was lost. The only casualty was the death of 
one ship’s engineer—a victim of heat stroke.

Extending the Content

Answer:
Spanish oppression, Spanish 
economic exploitation

Analyzing GEOGRAPHY

Answers:
1. on the Southeast coast of 

Cuba and the Northwest 
coast of the Philippines

2. Both are islands, and the 
American navy was much 
stronger than the Spanish 
navy.

Additional 
Support
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Dewey’s quick victory took McKinley and 
his advisers by surprise. The army was not yet 
ready to send troops to help Dewey. Hastily, 
the army assembled 20,000 troops to sail from 
San Francisco to the Philippines. On the way, 
the Americans also seized the island of Guam, 
another Spanish possession in the Pacific. 

While waiting for the American troops to 
arrive, Dewey contacted Emilio Aguinaldo, a 
Filipino revolutionary leader who had staged 
an unsuccessful uprising against the Spanish 
in 1896. Aguinaldo quickly launched a new 
rebellion against the Spanish. While the rebels 
took control of most of the islands, American 
troops seized the Philippine capital of Manila. 

American Forces in Cuba 
The Spanish in Cuba were not prepared for 

war. Tropical diseases and months of fighting 
rebels had weakened their soldiers. Their war-
ships were old and their crews poorly trained. 
Both sides knew that the war would ultimately 
be decided at sea. If the United States could 
defeat the Spanish fleet, Spain would not be 
able to supply its troops in Cuba. Eventually, 
they would have to surrender.

The United States Army was not prepared 
for war either. Although there were many vol-
unteers, the army lacked the resources to train 
and equip them. In many training camps, con-
ditions were so unsanitary that epidemics 
broke out, and hundreds died—far more than 
would be killed in battle with the Spanish.

Finally, on June 14, 1898, a force of about 
17,000 troops landed east of the city of Santiago, 
Cuba. The Spanish fleet, well-protected by 
powerful shore-based guns, occupied Santiago 
Harbor. American military planners wanted to 
capture those guns to drive the Spanish fleet 
out of the harbor and into battle with the 
American fleet waiting nearby.

Among the American troops advancing 
toward Santiago was a volunteer cavalry unit 
from the American west. They were a flamboy-
ant mix of cowboys, miners, and law officers 
known as the  “Rough Riders.” Colonel Leonard 
Wood commanded them. Theodore Roosevelt 
was second in command. 

On July 1, American troops attacked the vil-
lage of El Caney northeast of Santiago.  Another 
force attacked the San Juan Heights. While 
one group of soldiers attacked San Juan Hill, 
the Rough Riders attacked Kettle Hill. After 

seizing Kettle Hill, Roosevelt and his men 
assisted in the capture of San Juan Hill.

The all-black 9th and 10th Cavalry Regi-
ments accompanied the Rough Riders up 
Kettle Hill. Roughly one-fourth of the American 
troops fighting in Cuba were African Americans, 
four of whom received the Medal of Honor for 
their bravery during the war.

The Spanish commander in Santiago pan-
icked after the American victories at El Caney 
and the San Juan Heights and ordered the 
Spanish fleet in the harbor to flee. As they 
exited the harbor on July 3, American warships 
attacked them, sinking or beaching every 
Spanish vessel. Two weeks later, the Spanish 
troops in Santiago surrendered. Soon after-
wards, American troops occupied the nearby 
Spanish colony of Puerto Rico as well. 

Comparing How prepared was 
the U.S. Army as compared to the U.S. Navy to fight a 
war against Spain?

Should the United 
States Annex the 
Philippines?
In the Treaty of Paris of 1898, Spain 
ceded control of the Philippine Islands 
to the United States. Americans were 
divided over whether the United States 
should give the Filipinos their indepen-
dence or become an imperial power by 
annexing the Philippines. Supporters of 
annexation argued the United States 
would benefit economically and the 
Filipinos would benefit from exposure 
to American values and principles. 
Opponents, however, considered it 
hypocritical for the United States, with 
its own colonial past, to become an 
imperial nation.

C
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C  Critical Thinking
Drawing Conclusions The 
text states that both the Spanish 
and American militaries believed 
that the war would be decided at 
sea. Ask: What factors would 
lead military planners to that 
conclusion? (The Americans did 
not have a large navy at the begin-
ning of the war, but they still 
needed to send troops to Cuba or 
other Spanish-controlled areas. The 
Spanish fleet, however, was old; yet 
the Spanish needed to send new 
troops to Cuba to reinforce those 
already there, who were tired and 
strained from fighting the Cuban 
rebels.)  AL 

Primary Source Readings: Recognizing Bias

Answer:
Although at first poorly prepared 
in comparison to the U.S. Navy, 
the U.S. Army created a plan to 
attack around Santiago, frighten-
ing the Spanish fleet out of the 
harbor and into battle with the 
American navy. 

Primary Source Reading, 
URB pp. 35–36

35
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Primary Source Reading 7-2 ! ! ! ! ! !

(continued)

It seems to me that God, with infinite wisdom and skill, is training the Anglo-
Saxon race for an hour sure to come in the world’s future. Heretofore there

has always been in the history of the world a comparatively unoccupied land
westward, into which the crowded countries of the East have poured their sur-
plus populations. But the widening waves of migration, which millenniums
ago rolled east and west from the valley of the Euphrates, meet to-day on our
Pacific coast. There are no more new worlds. . . . The time is coming when the
pressure of population on the means of subsistence will be felt here as it is
now felt in Europe and Asia. Then will the world enter upon a new state of its
history—the final competition of races, for which the Anglo-Saxon is being
schooled. . . . Then this race of unequaled energy, with all the majesty of num-
bers and the might of wealth behind it—the representative, let us hope, of the
largest liberty, the purest Christianity, the highest civilization—having developed
peculiarly aggressive traits calculated to impress its institutions upon mankind,
will spread itself over the earth. . . . And can anyone doubt that this competi-
tion of races will be the “survival of the fittest”? . . . Whether the feebler and
more abject races are going to be regenerated and raised up, is already very
much of a question. What if it should be God’s plan to people the world with
better and finer material? “At the present day,” says Mr. Darwin, “civilized
nations are everywhere supplanting barbarous nations, excepting where the
climate opposes a deadly barrier, and they succeed mainly, though not exclu-
sively, through their arts, which are the products of the intellect.” Thus the
Finns were supplanted by the Aryan races in Europe and Asia, the Tartars by
the Russians, and thus the aborigines of North America, Australia, and New

A Strong Voice 
for Expansion

About the Selection

Some Americans thought that overseas
expansion was the country’s cultural des-
tiny and religious duty. These views often
were based on a mixture of the belief in the
superiority of the white race, a belief in the
theory of evolution, and a commitment to
missionary work. The Reverend Josiah
Strong argued along these lines in his best-
seller, Our Country. The book increased the
nation’s interest in overseas expansion.

!

Reader’s Dictionary

abject: low condition or hopelessness
heathenism: uncivilized
precursor: one that came before
supplant: to take the place of

GUIDED READING  

As you read, note how Strong refers to
race, evolution, destiny, and God in his
argument. Then answer the questions that
follow.

! !
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Differentiated 
Instruction

Differentiated Instruction Strategies
 BL  Identify two instances of bias in the 

selection.
 AL  Search magazines and newspapers for 

articles that show bias. Discuss how 
the bias influences the information 
presented in the article.

 ELL  Define each vocabulary word in 
the selection using glossaries or 
dictionaries.

Objective: Read to identify bias in primary sources.
Focus: Read the primary source in support of 

expansionism.
Teach: Define bias and discuss how it can affect stu-

dents’ understanding of history.
Assess: Identify instances of bias in the selection and 

highlight the passages.
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An American Empire
MAIN Idea  In defeating Spain, the United States 

acquired an overseas empire.

HISTORY AND YOU Do you think Puerto Rico 
should become the 51st state? Read how Puerto 
Rico became an American territory.

As American and Spanish leaders met to 
discuss the terms for a peace treaty, Americans 
debated what to do about their newly acquired 
lands. Cuba would receive its independence as 
promised, and Spain had agreed to the U.S. 
annexation of Guam and Puerto Rico. The big 
question was what to do with the Philippines. 
The United States faced a difficult choice—
remain true to its republican ideals or become 
an imperial power that ruled a foreign country 
without the consent of its people. The issue 
sparked an intense political debate.

The Debate Over Annexation 
Many people who supported annexing the 

Philippines emphasized the economic and mil-
itary benefits of taking the islands. They would 
provide the United States with another Pacific 
naval base, a stopover on the way to China, and 
a large market for American goods. 

Other supporters believed America had a 
duty to help “less civilized” peoples. “Surely this 
Spanish war has not been a grab for empire,” 
commented a New England minister, “but a 
heroic effort [to] free the oppressed and to 
teach the millions of ignorant, debased human 
beings thus freed how to live.”

Not all Americans supported annexation. 
Anti-imperialists included William Jennings 
Bryan, industrialist Andrew Carnegie, social 
worker Jane Addams, writer Samuel Clemens 
(Mark Twain), and Samuel Gompers, leader of 
the American Federation of Labor.

William 
Jennings Bryan
Presidential Candidate

PRIMARY SOURCE

“It is not necessary to own 
people in order to trade with 
them. We carry on trade 
today with every part of the 
world, and our commerce 
has expanded more rapidly than the commerce of any 
European empire. . . . A harbor and coaling station in the 
Philippines would answer every trade and military neces-
sity and such a concession could have been secured at any 
time without difficulty.

. . . Imperialism finds no warrant in the Bible. The com-
mand ‘Go ye into all the world and preach the gospel to 
every creature’ has no Gatling gun attachment. . . . 

 —from Speeches of William Jennings Bryan

YES

1. Making Inferences According to Albert Beveridge, why 
is annexation of the Philippines an honorable decision?

2. Recognizing Bias What does Beveridge think of the 
people of the Philippines?

3. Analyzing What are William Jennings Bryan’s two main 
criticisms of imperialism?

4. Drawing Conclusions After studying both sides of the 
issue, who do you think was right? Explain. 

Albert J. 
Beveridge
United States Senator

PRIMARY SOURCE

“The Opposition tells us that 
we ought not to govern a 
people without their consent. 
I answer, The rule of liberty 
that all just government 
derives its authority from the consent of the governed, 
applies only to those who are capable of self-government. 
We govern the Indians without their consent, we govern our 
territories without their consent, we govern our children 
without their consent. . . . Would not the people of the 
Philippines prefer the just, humane, civilizing government of 
this Republic to the savage, bloody rule of pillage and extor-
tion from which we have rescued them?”

 —from The Meaning of the Times

NO

W
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Additional 
Support

W  Writing Support
Persuasive Writing Invite stu-
dents to assume the perspective 
of a citizen who opposes annexa-
tion of the Philippines. Have them 
write a letter to the editor of a 
newspaper persuading readers to 
write letters to President McKinley 
in support of their view. Remind 
students to use library or Internet 
resources to obtain information to 
support their position. Encourage 
students to share their letters with 
the class.  OL 

Answers:
1. because annexation would pro-

vide a just, humane, and civiliz-
ing government for the 
Filipinos 

2. He believes that they are unciv-
ilized and childlike. 

3. It is not necessary to own peo-
ple to trade with them; imperi-
alism is not in the Bible. 

4. Answers will vary, but students 
should support their view-
points with information from 
the text.

Preparing a Multimedia Presentation 
Divide students into groups and have them use 
library or Internet resources to learn more about 
the debate over annexation of the Philippines. 
Have students create a computer-based multi-
media presentation to portray both sides of the 
debate. Groups should depict the views of one 

imperialist and one anti-imperialist. Encourage 
students to include quotes from their chosen 
debaters as well as background information 
on their lives. Have groups conclude their pre-
sentations by imagining the reaction of both 
parties to McKinley’s decision to annex the 
islands.  AL 

Activity: Technology Connection
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Andrew Carnegie argued that the cost of an 
empire far outweighed the economic benefits it 
provided. Gompers worried that competition 
from cheap Filipino labor would drive down 
American wages. Addams, Clemens, and 
others believed imperialism violated American 
principles. Despite the objections of the anti-
imperialists, President McKinley ultimately 
decided to annex the islands. He later explained 
his reasoning as follows:

PRIMARY SOURCE

“And one night late it came to me this way. . . 
(1) that we could not give them back to Spain—
that would be cowardly and dishonorable; 
(2) that we could not turn them over to France 
or Germany. . . that would be bad for business and 
discreditable; (3) that we could not leave them to 
themselves—they were unfit for self-government. . . 
and (4) that there was nothing left for us to do but 
to take them all, and to educate the Filipinos, and 
uplift and civilize and Christianize them.”

—A Diplomatic History of the American People

On December 10, 1898, the United States 
and Spain signed the Treaty of Paris. Under the 

treaty, Cuba became an independent nation, 
and the United States acquired Puerto Rico 
and Guam and agreed to pay Spain $20 mil-
lion for the Philippines. After an intense debate, 
the Senate ratified the treaty in February 1899. 
The United States had become an imperial 
power.

The Platt Amendment
Although the United States had promised 

to grant Cuba its independence, President 
McKinley took steps to ensure that Cuba would 
remain tied to the United States. He allowed 
the Cubans to prepare a new constitution for 
their country but attached conditions. The Platt 
Amendment, submitted by Senator Orville 
Platt, specified the following: (1) Cuba could 
not make any treaty with another nation that 
would weaken its independence; (2) Cuba had 
to allow the United States to buy or lease naval 
stations in Cuba; (3) Cuba’s debts had to be 
kept low to prevent foreign countries from land-
ing troops to enforce payment; and (4) the 
United States would have the right to intervene 
to protect Cuban independence and keep order. 

▲ President McKinley raises the American flag 
over the Philippines while William Jennings 
Bryan tries to chop it down.

The Debate Over Empire

Analyzing VISUALS
1. Identifying Central Issues Based on the cartoon 

on the left, what do you think McKinley is trying to 
accomplish? What about Bryan?

2. Making Inferences What does the cartoon on 
the right suggest that Uncle Sam is going to do? On 
what basis do you infer that?

▲ President McKinley (the waiter) prepares to take 
Uncle Sam’s order. The menu posted on the wall shows 
three regions of choice: the Cuba steak, the Porto 
[Puerto] Rico pig; and the Philippines and Sandwich 
Islands (Hawaii) in the Pacific.

Student Web 
Activity Visit 
glencoe.com 
and complete the 
activity on American 
imperialism.

CR
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R  Reading Strategy
Inferring Have students reread 
the primary source quote from 
President McKinley. Ask: What 
can you infer about McKinley’s 
views of the Filipino people? 
(He thought them to be uncivilized 
and not Christians, when in fact, 
most Filipinos converted to 
Roman Catholicism in 1500s.)  OL 

C  Critical Thinking
Comparing Review with stu-
dents the status of the Philippines 
and Cuba after the 1898 peace 
treaty and the passage of the Platt 
Amendment. Ask: How did the 
status of the Philippines and Cuba 
differ? (The Philippines were a colony 
of the United States; Cuba was nomi-
nally independent, but it was closely 
controlled by the United States.)  OL 
 

Analyzing VISUALS 

Answers: 
1. McKinley is supporting impe-

rialism while Bryan is attack-
ing imperialism. 

2. Uncle Sam is going to choose 
several items from the “menu.” 
Uncle Sam states that he can’t 
decide which ”entree” to 
order first.

Leveled Activities
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Complete the 
statement.

If Queen 
Liliuokalani had 
held on to power in 
Hawaii,                   

In the 1800s, Japan traded only with the Chinese and the 
Dutch. In 1853, President Fillmore decided to force Japan to 
trade with the United States. He sent a naval expedition to 
negotiate a treaty. When they saw the four warships, the 
Japanese knew they could not compete against such technology. 
Japan opened two ports to American trade.

Americans were also interested in Hawaii. Sugarcane grew 
well in Hawaii’s climate. By the mid-1800s, there were many 
sugarcane plantations. In 1875, the United States removed tariffs 
on Hawaiian sugar. The islands’ sugar industry boomed. Planters 
grew wealthy. In 1887, the planters made the Hawaiian king 
sign a constitution limiting his power. An 1890 tariff gave subsi-
dies to U.S. sugar growers. Hawaiian sugar became more expen-
sive than American sugar. Sales of Hawaiian sugar decreased, 
and the Hawaiian economy weakened.

In 1891, Queen Liliuokalani became the ruler of Hawaii. She 
disliked American influence in Hawaii and tried to create a new 
constitution that reestablished her authority. The planters 
responded by overthrowing the government and forcing the 
queen to give up power. Then they set up their own govern-
ment. The United States annexed Hawaii five years later.

American Expansion in the Pacific (page 493)

Diplomacy in Latin America (page 495)

The United States wanted more influence in Latin America. 
While the United States bought many raw materials from Latin 
American countries, those countries got most of their manufac-
tured goods from Europe. The United States wanted to sell more 
products in Latin America. It also wanted Europeans to see the 
United States as the main power in the region. The idea that the 
United States and Latin American countries should work 
together became known as Pan-Americanism.

In 1889, the United States invited Latin American countries 
to a conference in Washington, D.C. James G. Blaine was secre-
tary of state at that time. He had two goals for the conference. 
He wanted a customs union that would allow the countries to 
trade freely. He also wanted a system to solve disagreements 
among American nations. Latin American countries rejected 
these ideas. They did agree to create an organization to help 
countries in the Western Hemisphere work together. It was 
called the Commercial Bureau of the American Republics. Today 
it is known as the Organization of American States.

Write the solution 
James G. Blaine 
proposed.

Problem: Latin 
America was not 
buying enough prod-
ucts from the United 
States.

Solution:
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Yellow journalism, the type of journalism
practiced by some newspapers during the
late 1800s, first made its appearance during
the Spanish-American War. Yellow journal-
ism was characterized by large dramatic
headlines, unscrupulously sensational sto-
ries, and exaggerated news reports. Two
major newspapers practicing yellow jour-
nalism were the New York World, owned by
Joseph Pulitzer, and the New York Journal,
owned by William Randolph Hearst. These
two papers were engaged in an intense

C
H

A
P

T
E

R
7

! Enrichment Activity 7 !!

competition to gain readers. After the sink-
ing of the Maine, the Journal reported, with
no evidence, that the Spanish were to blame.
When Frederick Remington, an illustrator
for the Journal, said that all was quiet in
Havana, Hearst is reported to have said,
“Please remain. You furnish the pictures and
I’ll furnish the war.” The Spanish-American
War was the first press-driven war. It may
be an exaggeration to claim that journalists
started the war, but it is fair to say that the
press fueled the public’s passion for war.

Yellow Journalism

! !

DIRECTIONS: Analyze the headline and the cartoon below, and then answer the questions
that follow.

! !
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When you hear a marching band playing
music at a local parade, who do you think
of? If John Philip Sousa is your answer,
then you are like many of us in thinking
that this composer, more than any other,
gave America a national musical identity.

Born on November 6, 1854, in
Washington, D.C., Sousa began his musical
career early in life. He started by studying
the violin, but in 1867 decided to learn the
trombone. At the age of 13, he joined the
United States Marine Band as an appren-
tice. For five years he played with the band
before returning to the violin as his instru-
ment of choice. Although Sousa was only
18 years old at this time, he played in and
conducted a number of theater orchestras
during the next few years. This training as a
conductor would serve him well later in his
career. In 1876, he played in the orchestra at
the Centennial Exposition in Philadelphia.

Then, in 1880, Sousa once again joined the
Marine Band, this time as its conductor.
Over the next several years, Sousa
improved his technique and began to com-
pose the marches that gave him the title
“The March King.”

In 1892, Sousa left the United States
Marine Band to begin his own band, which
became the most successful band of the
time in the nation. His tours throughout the
United States and Europe gained him great
popularity as a musical personality.

His early marches included the
“Washington Post March” in 1889 and “The
Liberty Bell March” in 1893. Between 1896
and 1897 Sousa composed his most famous
march, the one for which he is best remem-
bered, “The Stars and Stripes Forever.”

John Philip Sousa and his Chicago Band. Inset: “The March King” about 1924

S
to

ck
 M

o
n
ta

g
e
, 

In
c.

S
to

ck
 M

o
n
ta

g
e
, 

In
c.

37

Name Date Class

C
H

A
P

T
E

R
7

" " " " " " " " " " " " " " " " " " " " " " " " " " " " "John Philip Sousa

(continued)
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DIRECTIONS: Recording Who, What, When, Where, Why, and How Read the section and
answer the questions below. Refer to your textbook to write the answers.

1. How did the United States and Cuba become closely linked economically? 

2. Who led the February 1895 rebellion in Cuba? 

3. What caused most Americans to side with the Cuban rebels against Spain? 

4. Why did President McKinley finally send out the U.S.S. Maine to Cuba? 

5. Where was the U.S.S Maine when it exploded in 1898? 

6. How did Americans regard Spain at the time of the U.S.S Maine explosion?

7. Who defeated the Spanish in the Philippines? 

8. What effect did tropical diseases have on Spanish forces in Cuba? 

9. Where did both sides know the war ultimately would be fought? 

10. Why was defeating the Spanish fleet important to the United States? 

11. How did the number of Americans who died in training camps compare to those killed

in battle in Cuba? 

12. Who were the Rough Riders? 

13. Who were the commanders of the Rough Riders? 

14. What was the main economic argument for annexing the Philippines? 

15. What did the Foraker Act mean for Puerto Rico? 

16. Where did William Howard Taft improve education, transportation, and health care?

Guided Reading Activity 7-2!
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 AL  Enrichment Activity, 
URB p. 43

 BL  Guided Reading Activity, 
URB p. 47

 OL  American Art and Music, 
URB p. 37

 ELL  Reading Essentials and Note-
Taking Guide, p. 157
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REVIEW

Study Central To review this section, go to 
glencoe.com and click on Study Central.
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Reluctantly, the Cubans added the amendment to their constitu-
tion. The Platt Amendment, which effectively made Cuba an 
American protectorate, remained in effect until its repeal in 1934. 

Governing Puerto Rico 
Another pressing question was how to govern Puerto Rico. In 

1900 Congress passed the Foraker Act, establishing a civil govern-
ment for the island. The law provided for an elected legislature, but 
also called for a governor and executive council, to be appointed by 
the president, who held final authority. Supreme Court rulings 
subsequently held that Puerto Ricans were not American citizens 
and so did not possess the constitutional rights of citizens.

Congress gradually allowed Puerto Ricans greater self-
government. In 1917 it granted Puerto Ricans American citizen-
ship. Thirty years later, islanders were allowed to elect their own 
governor. At this time a debate began over whether Puerto Rico 
should become a state, become independent, or continue as a 
self-governing commonwealth of the United States. This debate 
over Puerto Rico’s status continues today.

Rebellion in the Philippines 
The United States quickly learned that controlling its new 

empire would not be easy. Emilio Aguinaldo called the American 
decision to annex his homeland a  “violent and aggressive seizure” 
and ordered his troops to attack American soldiers. The Philippine-
American war, or Philippine Insurrection as it was referred to at 
the time, lasted for more than three years.  Approximately 126,000 
American soldiers were sent to the Philippines to fight the insur-
gency. More than 4,300 American soldiers died, either from com-
bat or disease, as did an estimated 50,000–200,000 Filipinos.

To fight the Filipino guerrillas, the United States military adopted 
many of the same policies that America had condemned Spain for 
using in Cuba. Reconcentration camps were established to sepa-
rate Filipino guerrillas from civilians. Consequently, thousands of 
people died from disease and starvation, just as they had in Cuba. 

While American troops fought the guerrillas, the first U.S. 
civilian governor of the islands, William Howard Taft, tried to win 
over the Filipinos by improving education, transportation, and 
health care. Railroads and bridges were built. Public schools were 
set up, and new health-care policies virtually eliminated diseases 
such as cholera and smallpox. These reforms slowly reduced 
Filipino hostility. 

In March 1901, American troops captured Aguinaldo. A month 
later, Aguinaldo called on the guerrillas to surrender. On July 4, 
1902, the United States declared the war over. Eventually the 
United States allowed the Filipinos a greater role in governing 
their own country. By the mid-1930s, they were permitted to elect 
their own congress and president. Finally, in 1946, the United 
States granted independence to the Philippines.

Explaining What were the arguments for and against 
establishing an American empire?  

Vocabulary
1. Explain  the significance of: José Martí, 

William Randolph Hearst, Joseph Pulitzer, 
yellow journalism, autonomy, jingoism, 
Emilio Aguinaldo, Platt Amendment, 
Foraker Act. 

Main Ideas 
2. Explaining Why did many Americans 

blame Spain for the explosion of the 
USS Maine? 

3. Identifying How did the U.S. fight the 
Spanish-American War on two fronts?

4. Categorizing Complete the table by 
summarizing the effects of the United 
States annexing lands obtained after the 
Spanish-American War.

Lands Annexed Effects

Critical Thinking
5. Big Ideas How has the government of 

Puerto Rico changed since the Foraker Act 
was passed in 1900?

6. Evaluating Why did Filipinos feel 
betrayed by the U.S. government after 
the Spanish-American War?

7. Analyzing Visuals Study the circle 
graph on page 270. What caused the most 
casualties during the war? Explain.

Writing About History
8. Descriptive Writing Imagine that you 

are a Filipino living during the time of the 
U.S. annexation of the Philippine Islands. 
Write a journal entry in which you 
describe your feelings about American 
control of the islands. 

Section 22
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Answers

Assess

Study Central provides 
summaries, interactive games, 
and online graphic organizers to 
help students review content. 

Close
Summarizing  Ask: Why did 
the United States go to war with 
Spain? (public opinion favored 
Cuban uprising; to protect 
American economic interests in 
Cuba; public swayed by yellow jour-
nalism; sinking of the battleship 
USS Maine)  OL  

Answer:
for: a naval base in Asia and a 
market for American goods, a 
chance to teach people who 
were regarded as less fortunate; 
against: cost, competition, vio-
lated American principles, 
cheap labor might drive down 
American wages

 1. All definitions can be found in the section 
and the Glossary.

 2. Cuba was fighting Spain for its indepen-
dence, and many Americans saw the 
Spanish as tyrants.

 3. The navy’s North Atlantic Squadron block-
aded Cuba. The American fleet based in 
Hong Kong attacked the Spanish fleet in the 
Philippines to prevent the ships from sailing 
east to attack the United States. While waiting 
for the army to arrive with reinforcements, the 
navy cooperated with Filipino revolutionaries.

 4. Puerto Rico: U.S. control of its government, 
Puerto Ricans become U.S. citizens after 
1917; Philippines: some improvements in 
Filipino schools, roads, and healthcare.

 5. Under the Foraker Act, Puerto Ricans had 
no constitutional rights or power of self-
government. Over time, Puerto Ricans were 
made citizens and allowed to elect their 
own governor. Debate continues over 
whether the commonwealth should 
become a state, become an independent 
nation, or remain as it is.

 6. The Filipinos believed that the United States 
was helping them achieve independence 
from Spain, and so they were disappointed 
to be made part of an empire. The United 
States attempted to gain support by 
improving education, transportation, and 
health care. These efforts were somewhat 
successful.

 7. Food poisoning and disease caused the 
most deaths. Sanitary conditions were poor. 

 8. Journal entries will vary but should express 
a Filipino’s point of view.
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Section 3
New American Diplomacy

Succeeding President McKinley, President Theodore 
Roosevelt mediated disputes in Asia and Latin 

America and acquired the Panama Canal Zone. 
Presidents Taft and Wilson worked to increase American 
trade and influence in Latin America.

American Diplomacy in Asia
MAIN Idea  The United States pursued an Open Door policy to allow all 

nations access to China’s markets.

HISTORY AND YOU Do you remember reading about a trade agreement 
with Japan in the 1850s? Read to learn about America’s efforts to keep trade 
open with China in the 1900s. 

In 1899 the United States was a major power in Asia, with naval 
bases all across the Pacific. Operating from those bases, the United 
States Navy—by then the third-largest navy in the world—could 
exert American power anywhere in East Asia. The nation’s primary 
interest in Asia, however, was not conquest but commerce. Between 
1895 and 1900, American exports to China increased fourfold. 
Although China bought only about two percent of American exports,  
the vast Chinese markets excited American business leaders, espe-
cially those in the textile, oil, and steel industries.

The Open Door Policy
In 1894 war erupted between China and Japan over Korea, which 

at that time was part of the Chinese empire. Western observers were 
astonished when Japan easily defeated China’s massive military. In 
the peace treaty, China granted Korea independence and gave Japan 
territory in Manchuria. The war showed that Japan had mastered 
Western technology and industry. It also demonstrated that China 
was far weaker than anyone had thought.

The Russians were concerned about Japan’s rising power. They did 
not want Japan to acquire the territory in Manchuria, because it bor-
dered Russia. Backed by France and Germany, Russia forced Japan to 
return the Manchurian territory it had acquired. Then, in 1898, Russia 
demanded China lease the territory to Russia instead.

Leasing a territory meant that it would still belong to China, even 
though a foreign government would maintain overall control. Soon 
Germany, France, and Britain demanded  “leaseholds” in China as 
well. Each “leasehold” became the center of a country’s sphere of
influence, an area where a foreign nation controlled economic deve-
lopment such as railroad construction and mining.

Guide to Reading
Big Ideas
Trade, War, and Migration Under 
President Theodore Roosevelt, the 
United States increased its power on 
the world stage. 

Content Vocabulary
• sphere of influence (p. 276)
• Open Door policy (p. 277)
• dollar diplomacy (p. 281)
• guerrilla (p. 283)

Academic Vocabulary
• access (p. 277)
• tension (p. 280)

People and Events to Identify
• Boxer Rebellion (p. 278)
• Hay-Pauncefote Treaty (p. 280)
• Roosevelt Corollary (p. 280)
• Victoriana Huerta (p. 283)
• Pancho Villa (p. 283)

Reading Strategy
Organizing As you read about 
American diplomacy complete a graphic 
organizer by listing the reasons the 
U.S. wanted a canal through Central 
America.

Reasons to
Build Canal
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Teacher Tip: Students should look carefully at each
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UNCLE SAM AS A PEACEMAKER

“I’ve just settled my quarrels at home, and you fellers will
find I’m ready to attend to you, if you 

don’t keep quiet.”

Directions: Answer the following
question based on the cartoon and
its caption.

Which of the following
statements reflects popular
opinion about the role of
the United States in world
affairs?

A The United States had no
interest in world affairs.

B There was no immediate
necessity for becoming
involved in other countries’
affairs.

C The United States was ready
to intervene in other coun-
tries’ affairs if necessary.

D The United States did not
want to become involved in
the affairs of other countries.

Source: Overland Monthly, December 1896, p. 722

Guide to Reading
Answers to Graphic Organizer: 
save time, save money, help the 
United States remain a world 
power

Section Spotlight Video

To generate student interest and 
provide a springboard for class 
discussion, access the Chapter 7, 
Section 3 video at glencoe.com or 
on the video DVD.
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Thinking D  Differentiated 
Instruction W  Writing 
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Teacher Edition
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Additional Resources
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Teacher Edition
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p. 279
• Draw. Concl., p. 280
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Additional Resources
• Inter. Pol. Cartoons Act., 

URB p. 39
• Quizzes and Tests, 

p. 97

Teacher Edition
• Visual/Spatial, pp. 278, 

280
• Advanced Learners, 

p. 282

Additional Resources
• Diff. Instr. Act., URB 

p. 21
• Authentic Assess., p. 33
• Reteach. Act., URB p. 41

Teacher Edition
• Persuasive Writing, 

pp. 277, 281
• Descrip. Writing, p. 283

Additional Resources
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Politicians and businessmen in the United 
States worried about these events. President 
McKinley and Secretary of State John Hay 
both supported what they called an Open 
Door policy, in which all countries would be 
allowed to trade with China. In 1899 Hay
sent notes to countries with leaseholds in 
China asking them not to discriminate against 
other nations wanting to do business in 
their sphere of influence. Each of the nations 
responded by saying they accepted the Open 
Door policy but would not act on it unless 
all of the others agreed. Once Hay had re-
ceived assurances from all of the nations 

with leaseholds, he declared that the United 
States expected the other powers to uphold 
the policy. 

The Boxer Rebellion
While foreign countries debated access to 

China’s market, secret Chinese societies orga-
nized to fight foreign control. Westerners 
referred to one such group, the Society of 
Harmonious Fists, as the Boxers. In 1900 the 
group decided to destroy both the “foreign dev-
ils” and their Chinese Christian converts, whom 
they believed were corrupting Chinese society.

Analyzing VISUALS 
1. Interpreting What do you think Britain 

was attempting with the locations of their 
spheres of influence?

2. Analyzing Based on the map, which coun-
try do you believe had the most influence? ▲ International soldiers pose in Tianjin after rescuing their besieged dele-

gations during the Boxer Rebellion. The American is second from left.

What Was the Open Door Policy?

1.   Within its sphere 
of influence, each 
power agreed not 
to interfere with any 
existing business 
interests or port trea-
ties of other powers.

2.   Existing Chinese tariffs 
would remain unchanged 
in all spheres of influence and would be 
collected by the Chinese government.

3.   Within each sphere of influence, harbor fees 
and railroad charges would be the same for 
all countries, giving no special rates to the 
countries whose businesses owned and oper-
ated the harbors and railroads.

▲ Secretary of 
State John Hay

The Open Door Policy and the Boxer Rebellion

W

R

R
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Teach

R  Reading Strategy
Inferring Ask: Based on the 
text, what was the United 
States’s motivation for putting 
forth the Open Door Policy? 
(The United States wanted access to 
all of China’s markets.)  OL 

W  Writing Support
Persuasive Writing Ask inter-
ested students to write a letter to 
the governments of Great Britain, 
France, Germany, and Russia 
persuading them to accept the 
Open Door Policy. Students 
should point out the economic 
advantages of the policy and 
predict the consequences of 
not accepting the policy.  AL 

Analyzing VISUALS 

Answers:
1. keep the French sphere of 

influence from expanding 
2. Answers will vary, but stu-

dents should support their 
answers with data.

Preparing a Multimedia 
Presentation

Step 3: Editing the Presentation 
Groups will edit their presentations for 
accuracy, content, and mechanics.

Directions Have groups run through their 
presentations to make sure that links to 
other pages are working properly and that 
all information is displayed correctly. 
Students should also edit their presenta-
tions for grammar, punctuation, and sen-

tence structure. Encourage students to pair 
up with another group and review each 
other’s presentations. Tell students that pre-
sentations should be coherent and easily 
understood.

Putting It Together Once students have 
reviewed their presentations, they should 
make any necessary changes, additions, or 
corrections.  OL 
(Chapter Project continued on the Visual 
Summary page)

Hands-On 
Chapter Project

Step 3
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In what became known as the Boxer 
Rebellion, the Boxers, supported by some 
Chinese troops, besieged foreign embassies in 
Beijing and Tianjin, killing more than 200 for-
eigners and taking others prisoner. After the 
German ambassador to China was killed, eight 
nations—Germany, Austria-Hungary, Britain, 
France, Italy, Japan, Russia, and the United 
States—declared war on China. A large inter-
national force of nearly 50,000 troops, includ-
ing 3,400 Americans, landed in China to rescue 
the foreigners and smash the rebellion. 

During the crisis, Secretary of State John 
Hay worked with British diplomats to persuade 
the other powers not to partition China. In a 
second set of Open Door notes, Hay convinced 
the participating powers to accept compensa-
tion from China for damages caused by the 
rebellion. After some discussion, the powers 
agreed not to break up China into European-
controlled colonies. The United States retained 
access to China’s lucrative trade in tea, spices, 
and silk and maintained an increasingly larger 
market for its own goods.

Explaining What was the pur-
pose of the Open Door policy?

Roosevelt’s Diplomacy
MAIN Idea  Presidents Roosevelt and Taft con-

tinued to support a policy of expanding United 
States influence in foreign countries.

HISTORY AND YOU Do you know of a country 
that is trying to expand its influence today? Read 
to find out about expansion of United States influ-
ence in the early 1900s.

The election of 1900 once again pitted 
President McKinley against William Jennings 
Bryan. Bryan, an anti-imperialist, attacked the 
Republicans for their support of imperialism 
in Asia. McKinley, who chose war hero 
Theodore Roosevelt as his running mate, 
focused on the country’s increased prosperity 
and ran on the slogan “Four Years More of the 
Full Dinner Pail.” He won the election by a 
wide margin.  

On September 6, 1901, while visiting Buffalo, 
New York, President McKinley was attacked by 
Leon Czolgosz, an anarchist who opposed all 
forms of government. Czolgosz fired two shots 
and hit the president. A few days later, McKinley 
died from his wounds. Theodore Roosevelt 
took over the presidency.

In 1907 President Theodore Roosevelt sent 16 new 
battleships on a voyage around the world to showcase 
the nation’s ability to project power to any place in the 
world. Painted white, the ships became known as the 
“Great White Fleet.” The tour made a stop in Japan to 
demonstrate that the United States would uphold its 
interests in Asia. Coming so soon after Roosevelt’s 
intervention in the Russo-Japanese War of 1905, the 
visit did not help ease the growing tensions between 
the United States and Japan.

The use of naval power to send a diplomatic 
message continues today. Just as the battleship 
symbolized naval power in 1900, so too today 
does the aircraft carrier symbolize the power 
and global reach of the United States Navy. In 
March 1996, for example, a strike force led by 
the aircraft carrier Kitty Hawk was sent to the 
Taiwan Straits. This show of force came after 
China tested missiles in the area. The carrier 
sent the message to China that the United 
States would protect Taiwan from aggression.

▲ The Great White Fleet gets 
underway in December 1907.

▲  The Great White Fleet 
circumnavigated the globe.

1907

Great White Fleet

D
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D  Differentiated 
Instruction

Visual/Spatial Have interested 
students locate the parts of 
Beijing and Tianjin that were 
under siege by the Boxers. Then 
have the students create maps of 
the cities showing the areas of 
fighting.  OL 

In 1899 Herbert Hoover and 
his wife, Lou, went to China, 
where Hoover worked as a 
mining engineer. In June 
1900, the Boxer Rebellion 
caught the Hoovers in Tianjin. 
Herbert directed the building 
of barricades and joined the 
fire-fighters. He organized 
the distribution of food and 
water to six hundred anti-
Boxer Chinese who had taken 
refuge in the “foreigners” 
compound. Meanwhile, Lou 
Hoover volunteered at the 
local hospital.  

Answer:
to ensure that all nations had 
access to China’s markets

The Open Door Policy Ask students to use 
library and Internet resources to identify the 
products that were traded between countries 
involved with China. Have students use what 
they learn to create a chart showing the trading 

relationships among the various nations. 
Then ask students to write a position paper sup-
porting or opposing the Open Door Policy. 
Discuss students’ positions on the Open Door 
Policy.  AL 

Activity: Economics Connection
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Theodore Roosevelt, just 42 years old at the 
time, was the youngest person ever to become 
president. Republican leaders had asked him 
to run for vice president because his charisma 
and status as a war hero would win votes, but 
they had hoped the relatively powerless posi-
tion of vice president would keep him from 
causing political problems. Now they cringed 
at the thought of him in the White House. 
Ohio Republican senator Mark Hanna 
exclaimed, “Now look, that . . . cowboy is presi-
dent of the United States!” 

Roosevelt favored increasing American 
power on the world stage. He warned 
Americans not to become “an assemblage of 
well-to-do hucksters who care nothing for 
what happens beyond.” Roosevelt also 
accepted some of Anglo-Saxonism’s ideas. He 
believed that the United States had a duty to 
shape the “less civilized” corners of the earth. 

Balancing Power in East Asia
As president, Theodore Roosevelt supported 

the Open Door policy in China and worked to 
prevent any single nation from monopolizing 
trade there. This concern prompted Roosevelt 

to help negotiate an end to the war between 
Japan and Russia that had broken out in 1905. 
At a peace conference in Portsmouth, New 
Hampshire, Roosevelt convinced the Russians 
to recognize Japan’s territorial gains and per-
suaded the Japanese to stop fighting and to 
seek no further territory. For his efforts in end-
ing the war, Roosevelt won the Nobel Peace 
Prize in 1906.

In the years after the peace treaty, relations 
between the United States and Japan grew 
steadily worse. As the two nations vied for 
greater influence in Asia, they held each other 
in check through a series of agreements. They 
pledged to respect each other’s territorial pos-
sessions, to uphold the Open Door policy, and 
to support China’s independence.

The Panama Canal
Theodore Roosevelt believed in a strong 

global military presence. He insisted that dis-
playing American power to the world would 
make nations think twice about fighting, and 
thus promote peace. He often expressed this 
belief with a West African saying, “Speak softly 
and carry a big stick.” 

1. Comparing In what ways are the missions 
of the Great White Fleet and a modern carrier 
force similar?

2. Making Generalizations Do you think 
a large navy is a useful tool in diplomacy? 
Explain your answer. What problems can it 
cause? What benefits does it bring?

MAKING CONNECTIONS

▲

 The aircraft carrier USS Kitty Hawk 
leaves Yokosuka Naval Base in Japan 
en route to monitor North Korea.
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C1  Critical Thinking
Comparing Have students find 
out more information about the 
political careers of McKinley and 
Roosevelt. Have students create 
a bulletin board display compar-
ing the careers of these two 
presidents.  BL 

C2  Critical Thinking
Identifying Central Issues 
Review with the class President 
Roosevelt’s role in settling the 
Russo-Japanese War. Ask: What 
reasons might Roosevelt have 
had to intervene in the Russo-
Japanese War? (increase prestige 
of the United States; help further 
the United States’s economic inter-
ests; limit Japanese expansion in 
Asia)  OL 

The Great White Fleet To impress the 
other world powers, especially Japan, 
Roosevelt ordered the Great White Fleet to 
sail around the world. The President also 
wanted to find out how the fleet would fare 
after such a far-flung mission. As he stated 
before the fleet’s departure, “I want all fail-
ures, blunders, and shortcomings to be 
made apparent in time of peace and not in 
time of war.” 

With the exception of a few high-ranking 
naval officials, nobody was aware of Roose-
velt’s intention to send the fleet around 
the world. Even the president’s cabinet did 
not know. Most of the crew believed that 
the fleet was steaming from the East Coast 
to the West Coast as a training exercise. Late 
on the first day of steaming, however, the 
fleet’s commander notified the officers and 
crew of the fleet that after a short stay on 

the West Coast, the fleet would return home 
by way of the Pacific Ocean, through the 
Suez Canal, into the Mediterranean Sea, and 
then across the Atlantic. When this news 
became general knowledge the next day, 
countries throughout the world invited the 
fleet to visit their ports. The 14-month cruise 
was a success. Because of the voyage, tech-
nical defects in the ships’ designs were 
corrected. 

Extending the Content

Answers: 
1. The missions are similar in 

that the presence of the ships 
can reinforce America’s inter-
ests; the ships also carry 
weaponry and can thus attack 
if ordered to do so. 

2. Students should note that 
while a large navy indicates 
power and prestige, it is also 
very expensive.

MAKING CONNECTIONS

Additional
Support
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Roosevelt’s “big stick” policy was perhaps 
most evident in the Caribbean. There the 
world witnessed one of the most dramatic 
acts of his presidency—the acquisition and 
construction of the Panama Canal. Roosevelt 
and others believed that having a canal 
through Central  America was vital to American 
power in the world. A canal would save time 
and money for both commercial and military 
shipping.

Acquiring the Canal Zone As early as 
1850, the United States and Great Britain 
had agreed not to build a canal without the 
other’s participation. In 1901 the United States 
and Great Britain signed the Hay-Pauncefote 
Treaty, which gave the United States the 
 exclusive right to build any proposed canal 
through Central America.

A French company had begun digging a 
canal through Panama in 1881. By 1889, how-
ever, it abandoned its efforts because of bank-
ruptcy and terrible losses from disease among 
the workers. The company was reorganized in 
1894, but it hoped only to sell its rights to dig 
the canal. 

The United States had long considered two 
possible canal sites, one through Nicaragua 
and one through Panama. The French com-
pany eased this choice by offering to sell its 
rights and property in Panama to the United 
States. 

In 1903 Panama was Colombia’s most 
northern province. Secretary of State Hay 
offered Colombia $10 million and a yearly rent 
of $250,000 for the right to construct the canal 
and to control a narrow strip of land on either 
side of it. Considering the price too low and 
afraid of losing control of Panama, the 
Colombian government refused the offer.

Panama Revolts Some Panamanians feared 
losing the commercial benefits of the canal. 
Panama had opposed Colombian rule since 
the mid-1800s, and the canal issue added to 
the tension. In addition, the French company 
remained concerned that the United States 
would build the canal in Nicaragua instead. 
The French company’s agent, Philippe Bunau-
Varilla, and Panamanian officials decided that 
the only way to ensure the canal would be 
built was to make their own deal with the 
United States. Bunau-Varilla arranged for a 
small army to stage an uprising in Panama. 

Meanwhile, to prevent Colombian interfer-
ence, President Roosevelt ordered U.S. war-
ships to the area.

On November 3, 1903, with ten U.S. war-
ships looming offshore, Bunau-Varilla’s forces 
revolted. Within a few days, the United States 
recognized Panama’s independence, and the 
two nations soon signed a treaty allowing the 
canal to be built. 

Protesters in the United States and through-
out Latin America condemned Roosevelt’s 
actions as unjustifiable aggression. The presi-
dent countered that he had advanced “the 
needs of collective civilization” by building a 
canal that shortened the distance between the 
Atlantic and the Pacific by about 8,000 nautical 
miles (14,816 km).

The Roosevelt Corollary
By the early 1900s, American officials had 

become very concerned about the size of the 
debts Latin American nations owed to 
European banks. In 1902, after Venezuela 
defaulted on its debts, Great Britain, Germany, 
and Italy blockaded Venezuelan ports. The cri-
sis was resolved peacefully after the United 
States intervened and put pressure on both 
sides to reach an agreement.

To address the problem, Roosevelt gave an 
address to Congress in which he declared what 
came to be known as the Roosevelt Corollary 
to the Monroe Doctrine. The corollary stated 
that the United States would intervene in Latin 
American affairs when necessary to maintain 
economic and political stability in the Western 
Hemisphere:  

PRIMARY SOURCE

“Chronic wrongdoing . . . may, in America, as else-
where, ultimately require intervention by some civi-
lized nation, and in the Western Hemisphere the 
adherence of the United States to the Monroe 
Doctrine may force the United States, however 
reluctantly, in flagrant cases of such wrongdoing or 
impotence, to the exercise of an international 
police power.”

—quoted in The Growth of the United States

The goal of the Roosevelt Corollary was to 
prevent European powers from using the debt 
problems of Latin America to justify inter-
vening in the region. The United States 
first applied the Roosevelt Corollary in the 

D

C
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Leveled Activities

D  Differentiated 
Instruction

Visual/Spatial Provide stu-
dents with a world map. Have 
them trace the water route from 
San Francisco to New York City 
around Cape Horn, using the 
map’s scale to calculate the 
approximate distance. (about 
13,000 miles) Next have students 
trace the route by ship from San 
Francisco to New York City via the 
Panama Canal and calculate the 
distance. (about 5,200 miles) 
Have students write a paragraph 
explaining how the Panama Canal 
improved United States trade and 
business.  OL 

C  Critical Thinking
Drawing Conclusions Tell 
students that President Roosevelt 
bragged, “I took the Canal Zone 
and let Congress debate; and while 
the debate goes on, the canal does 
also.” Ask: Were President 
Roosevelt’s actions in the Panama 
revolt justified?  (Answers will vary, 
but students should defend their 
opinions.)  AL 
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Spain was not prepared for war, but the U.S. Navy was. A U.S. 
Navy fleet blockaded Cuba. Another fleet attacked and destroyed 
the Spanish fleet in the Philippines. With the help of local rebels, 
the navy fleet took control of the Filipino capital, Manila.

The U.S. Army was not as ready for war as the navy was. 
However, on June 14, 1898, about 17,000 soldiers landed in 
Santiago, Cuba. A volunteer cavalry regiment called the “Rough 
Riders” accompanied them. They were a group of cowboys, 
miners, and law officers. Colonel Leonard Wood commanded 
them, and Theodore Roosevelt was second in command.

The Rough Riders and the army troops defeated the Spanish 
in two battles. The Spanish commander in Santiago ordered his 
fleet to leave the harbor. American warships attacked, sinking 
many ships. The Spanish in Santiago surrendered. Soon 
American troops occupied the Spanish colony of Puerto Rico.

Compare how the U.S. 
Army and Navy per-
formed during war.

U.S. Army:                

U.S. Navy:                

A War on Two Fronts (page 499)

An American Empire (page 501)

After the war, Cuba obtained its freedom, and the United 
States annexed Guam and Puerto Rico. The question of what to 
do with the Philippines remained open. Some Americans pushed 
for annexing the Philippines. Others opposed it. When the United 
States signed the Treaty of Paris with Spain in 1898, it agreed to 
pay $20 million to annex the Philippines. 

Although Cuba became independent, President McKinley 
made sure it remained tied to the United States. He allowed Cuba 
to set up a new constitution under conditions that effectively 
made Cuba a protectorate of the United States. These conditions 
became known as the Platt Amendment. Cuba reluctantly added 
the amendment to its constitution. 

The United States had to decide how to govern Puerto Rico. At 
first it was governed by a U.S.-appointed official. Congress gradu-
ally gave Puerto Rico more self-government. The debate over 
whether Puerto Rico should become a state, an independent coun-
try, or remain a commonwealth continues today.

In the Philippines, rebels fought the United States for control 
of the islands. The United States responded by treating the 
Filipinos much like Spain had treated the Cubans. Thousands 
died in reconcentration camps. The United States instituted reforms 
in the Philippines, which eased Filipino hostility toward it. Over 
the years, the United States gave the Filipinos more control. It 
finally granted independence to the Philippines in 1946.

Make a generaliza-
tion about nations 
living under imperi-
alist rule. 
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INTERPRETING POLITICAL CARTOONS Activity 7

BIG STICK DIPLOMACY

IN THE WESTERN HEMISPHERE

Theodore Roosevelt threw his considerable energy into building United
States authority in Latin America. He established policies that would
affect United States relations with Latin America throughout the 1900s.
Roosevelt’s “big stick” policy expressed the view that it was the responsi-
bility of the United States to carry out “the most regrettable but necessary
international police duty which must be performed for the sake of the wel-
fare of mankind.” When Venezuela defaulted on loans in 1902, Roosevelt
warned against European intervention in the Western Hemisphere. He
persuaded the parties to submit the dispute to arbitration.

Directions: The new United States policy in Latin America stirred considerable
controversy. The cartoon below appeared after the Venezuela intervention.
Study the cartoon, and then answer the questions that follow.

Name Date Class

(continued)
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Differentiated Instruction Activity 7!

Taft’s Dollar Diplomacy

The following excerpt is from the U.S. Department of State’s Papers Relating to Foreign
Affairs, 1912. Read what William Howard Taft had to say about dollar diplomacy.

WILLIAM HOWARD TAFT: “MODERN DIPLOMACY IS COMMERCIAL”

. . . The diplomacy of the present administration has sought to respond to modern ideas
of [business and trade]. This policy has been characterized as substituting dollars for
bullets. It is one that appeals alike to idealistic humanitarian sentiments, to the dictates
of sound policy and strategy, and to legitimate commercial aims. It is an effort frankly
directed to the increase of American trade upon the axiomatic principle that the govern-
ment of the United States shall extend all proper support to every legitimate and benefi-
cial American enterprise abroad.

How great have been the results of this diplomacy, coupled with the maximum and
minimum provisions of the Tariff Law, will be seen by some consideration of the won-
derful increase in the export trade of the United States. Because modern diplomacy is
commercial, there has been a disposition in some quarters to attribute to it none but
materialistic aims. How strikingly erroneous is such an impression may be seen from a
study of the results. . . .

In Central America, the aim has been to help such countries as Nicaragua and
Honduras to help themselves. They are the immediate beneficiaries. The national bene-
fit of the United States is twofold. First, it is obvious that the Monroe Doctrine is more
vital in the neighborhood of the Panama Canal and the zone of the Caribbean than any-
where else. There, too, the maintenance of that doctrine falls most heavily upon the
United States. It is therefore essential that the countries within the sphere shall be
removed from the jeopardy involved in heavy foreign debt and chaotic national
finances from the ever present danger of international complications due to disorder at
home. Hence the United States has been glad to encourage and support American
bankers who were willing to lend a helping hand. . . .

The second advantage to the United States is one affecting chiefly all the Southern and
Gulf ports and the business and industry of the South. The republics of Central America
and the Caribbean possess great natural wealth. They need only a measure of stability
and the means of financial regeneration to enter upon an era of peace and prosperity,
bringing profit and happiness to themselves and . . . creating conditions sure to lead to
a flourishing interchange of trade. . . .

Directions: On a separate sheet of paper, use information from the excerpt to answer the
following questions:

1. Identifying the Main Idea Briefly restate the message of the first two paragraphs.

2. Analyzing Information In the last three paragraphs of the speech, how does Taft
say that his new diplomacy will help both the United States and other countries?
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Name Date Class

DIRECTIONS: Identifying Supporting Details Read each main idea. Use your textbook to
supply the details that support or explain each main idea.

Main Idea: The nation's primary interest in Asia was not conquest but commerce.

1. Detail: The vast Chinese markets excited American business leaders, especially those in

the textile, oil, and steel .

2. Detail: In the 1894 war between China and Japan over , Japan 

easily defeated China and gained territory in Manchuria.

3. Detail: forced Japan to give its newly acquired territory back to

China.

4. Detail: The United States proposed an policy, which would allow

all countries to trade with China.

Main Idea: Theodore Roosevelt believed in a strong global military presence.

5. Detail: Roosevelt and others viewed the construction of a canal through

as vital to American power in the world.

6. Detail: In 1903, the United States recognized the independence of .

7. Detail: The Roosevelt Corollary to the Monroe Doctrine said that the United States

would intervene in affairs when necessary to maintain economic

and political stability.

8. Detail: The United States first applied the Roosevelt Corollary in ,

which had fallen behind on its debt payments to Europe.

Main Idea: Wilson believed in “moral diplomacy” and tried to encourage democracy 
in Latin America.

9. Detail: Shortly after Woodrow Wilson took office as president in 1913, Huerto seized

power in .

10. Detail: Detail: In April 1914, American soldiers were in Mexico.

Wilson saw Mexico's refusal to apologize as an opportunity to overthrow Huerto.

11. Detail: In 1916, Wilson sent General John J. Pershing to capture .

12. Detail: In 1914, Wilson negotiated exclusive rights for naval bases and a canal with

.
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U.S. Investments Central America, 1911

Dominican Republic, which had fallen behind 
on its debt payments to European nations. In 
1905 the United States assumed the respon-
sibility of collecting customs tariffs in the 
Dominican Republic, using the United States 
Marine Corps as its agent. 

Dollar Diplomacy
Latin American nations resented the grow-

ing American influence in the region, but 
Roosevelt’s successor, William Howard Taft, 
continued his policies. Taft placed much less 
emphasis on military force and more on help-
ing Latin American industry. He believed that

if American business leaders supported Latin 
American development, everyone would 
 benefit. American businesses would increase 
their trade and profits, and countries in Latin 
America would rise out of poverty and social 
disorder. Taft’s policy came to be called dollar 
diplomacy.

Administration officials also worked hard 
to replace European loans with loans from 
American banks. The goal of this policy was to 
give the Europeans fewer reasons to intervene 
in Latin American affairs. During Taft’s admin-
istration, American bankers took over debts 
that Honduras owed to Britain and took con-
trol of Haiti’s national bank.

The Roosevelt Corollary and Dollar Diplomacy 
1903–1934

Analyzing VISUALS 
1. Analyzing Based on the map, what are the main 

reasons the United States intervened in Latin 
American states?

2. Inferring Where did the United States invest the 
most money in Latin America? Why do you think 
this happened?

W

C

W
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W  Writing Support
Persuasive Writing Have stu-
dents imagine they are President 
Taft. Ask them to write a speech 
to persuade the American people 
that dollar diplomacy is in the 
best interests of the United States. 
Then organize students into 
groups of four or five, in which 
they should listen to and critique 
each other’s speeches.  OL 

C  Critical Thinking
Analyzing Information Have 
students study the map on this 
page, looking closely at the 
nations to which the United States 
sent troops. Ask:  Did the United 
States violate the sovereignty of 
those nations by intervening? 
(Answers will vary, but students 
should justify their opinions.)

Analyzing VISUALS 

Answers: 
1. to protect its economic inter-

ests and to keep European pow-
ers from meddling in the region 

2. Cuba, because the United 
States had long-standing 
investments in the island and 
because of the island’s prox-
imity to the United States

Additional
Support

Extending the Content

Dollar Diplomacy Between 1909 and 
1913, President William Howard Taft and his 
secretary of state, Philander C. Knox, imple-
mented a foreign policy that became known 
as “dollar diplomacy.” Knox, a corporate law-
yer who had helped organize the giant firm 
United States Steel, believed that the goal of 
diplomacy was to create stability and order 
overseas. In turn, this stability and order 

would best promote American economic 
interests. Taft shared this view. The policy of 
“dollar diplomacy” was carried out through 
the numerous American interventions in the 
Caribbean and Central America. 

In China, Knox worked to get an Amer-
ican banking conglomerate, headed by 
J.P. Morgan, into a European-financed 
group to fund the construction of a railway 

from Huguang to Canton. In spite of some 
successes, “dollar diplomacy” failed to coun-
teract economic instability. Ultimately, eco-
nomic instability became a factor leading to 
revolution in places like Mexico, the 
Dominican Republic, Nicaragua, and China. 
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▲ President Wilson (who had a Ph.D.) is shown teaching 
Venezuela, Nicaragua, and Mexico that revolution for 
personal gain is wrong, while Mexico is shown hiding a 
note labeled “How to create a revolution.”

282 Chapter 7 Becoming a World Power

Although Taft described his brand of diplo-
macy as “substituting dollars for bullets,” in 
Nicaragua he used both. American bankers 
began making loans to Nicaragua to support 
its shaky government in 1911. The following 
year, civil unrest forced the Nicaraguan presi-
dent to appeal for greater assistance. American 
marines entered the country, replaced the col-
lector of customs with an American agent, and 
formed a committee of two Americans and 
one Nicaraguan to control the customs com-
missions. American troops stayed to support 
both the government and customs until 1925.

Summarizing What was 
Roosevelt’s view of the role of the United States in 
the world and how did he implement it?

Woodrow Wilson’s 
Diplomacy in Mexico
MAIN Idea  Wilson believed in “moral diplo-

macy” and tried to encourage democracy in Latin 
America.

HISTORY AND YOU Can you think of a country 
today that is going through a long civil war? Read 
how the United States became involved in the 
Mexican Revolution.

“It would be the irony of fate,” remarked
Woodrow Wilson just before he was inaugu-
rated in 1913, “if my administration had to deal 
chiefly with foreign affairs.” Wilson had written 
books on state government, Congress, and 
George Washington, as well as a five-volume 
history of the nation. His experience and inter-
est were in domestic policy. He was a univer-
sity professor before entering politics. He also 
was a committed progressive. However, for-
eign affairs did absorb much of Wilson’s time 
and energy as president. 

Wilson opposed imperialism and resolved 
to “strike a new note in international affairs” 
and see that  “sheer honesty and even unself-
ishness . . . should prevail over nationalistic 
self-seeking in American foreign policy.” He 
also believed that democracy was essential to a 
nation’s stability and prosperity. To ensure a 
world free of revolution and war, the United 
States should promote democracy. During 
Wilson’s presidency, however, other forces 
frustrated his hope to lead the world by moral 
example. In fact, Wilson’s first international 
crisis was awaiting him when he took office.

The Mexican Revolution
For more than 30 years, Porfirio Díaz ruled 

Mexico as a dictator. During his reign, Mexico 
became much more industrialized, but foreign 
investors owned and financed the new rail-
roads and factories that were built. Most 
Mexican citizens remained poor and landless. 
In 1911 widespread discontent erupted into 
revolution. 

Francisco Madero, a reformer who appeared 
to support democracy, constitutional govern-
ment, and land reform, led the revolution. 
Madero, however, proved to be an unskilled 
administrator. Worried about Madero’s plans 
for land reform, conservative forces plotted 

Wilson and Mexico

Analyzing VISUALS
1. Analyzing In what ways is the cartoon making fun 

of President Wilson?

2. Inferring What is the cartoon implying about 
Mexico?

D
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D  Differentiated 
Instruction

Advanced Learners Have stu-
dents determine the level of edu-
cation achieved by U.S. presidents. 
Then have students find out how 
historians have rated the presi-
dents. Based on the information, 
they should write a paper analyz-
ing the relationship between 
education and success in the 
presidency.  AL  

Analyzing VISUALS 

Answers: 
1. The cartoonist is indicating 

that Wilson believes he is 
smarter than the leaders of 
the Latin American countries. 

2. The cartoon implies that 
Mexico favors revolution and 
may be spreading it to other 
countries.

Extending the Content

The Mexican Revolution The revolu-
tion began as an effort to overthrow the 30-
year dictatorship of Porfirio Diaz. It quickly 
grew into a widespread rebellion that would 
have far-reaching effects—eventually 
changing the structure of Mexico’s econ-
omy, government, and society. Various rev-
olutionary leaders and factions pursued 
different goals during and immediately 
after the revolution. Moderate and conser-

vative leaders sought primarily political 
reform, including free and fair elections. 
Leaders that were more radical sought far-
reaching social reforms, including the redis-
tribution of land to poor farmers, limits on 
the influence of the Roman Catholic Church, 
and labor reforms that would give workers 
the right to organize and to strike.

The basic goals of the revolution were 
incorporated into Mexico’s 1917 constitution. 

Yet, widespread factional fighting con-
tinued until 1920. The reforms outlined in 
the constitution took almost two decades 
to be implemented. At the beginning of 
the twenty-first century, the goals of the 
revolution—particularly an accountable, 
democratic government and the right of 
all Mexicans to enjoy a basic standard of 
living—continue to influence the nation.

Answer:
”Speak softly and carry a big 
stick.” Using diplomacy to settle 
problems, while openly display-
ing U.S. military might.
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Study Central To review this section, go to 
glencoe.com and click on Study Central.
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against him. In February 1913, General Victoriano Huerta seized 
power; Madero was murdered, presumably on Huerta’s orders. 

Huerta’s brutality repulsed Wilson, who refused to recognize 
the new government. Instead, Wilson announced a new policy. 
Groups that seized power in Latin America would have to set up 
“a just government based upon law, not upon arbitrary or irregu-
lar force,” in order to win American recognition. Wilson was con-
vinced that, without the support of the United States, Huerta 
soon would be overthrown. Meanwhile, Wilson ordered the navy 
to intercept arms shipments to Huerta’s government. He also 
permitted Americans to arm Huerta’s opponents.

Wilson Sends Troops Into Mexico
In April 1914, American sailors visiting the city of Tampico 

were arrested after entering a restricted area. Although they were 
quickly released, their American commander demanded an apol-
ogy. The Mexicans refused. Wilson saw the refusal as an opportu-
nity to overthrow Huerta. He asked Congress to authorize the 
use of force, and shortly after Congress passed the resolution, he 
learned that a German ship was unloading weapons at the 
Mexican port of  Veracruz. Wilson immediately ordered American 
warships to shell the Veracruz harbor and then sent marines to 
seize the city. 

Although the president expected the Mexican people to wel-
come his action, anti-American riots broke out. Wilson then 
accepted international mediation to settle the dispute. Venustiano 
Carranza, whose forces had acquired arms from the United States, 
became Mexico’s president.

Mexican forces opposed to Carranza were not appeased, and 
they conducted raids into the United States, hoping to force 
Wilson to intervene. In March 1916, Pancho Villa (VEE•yah) and 
a group of guerrillas—an armed band that uses surprise attacks 
and sabotage rather than open warfare—burned the town of 
Columbus, New Mexico, and killed 16 Americans. Wilson 
responded by sending 6,000 troops under General John J. Pershing 
across the border to find and capture Villa. The expedition dragged 
on with no success. Wilson’s growing concern over the war 
raging in Europe finally caused him to recall Pershing’s troops 
in 1917.

Wilson’s Mexican policy damaged U.S. foreign relations. The 
British ridiculed the president’s attempt to “shoot the Mexicans 
into self-government.” Latin Americans regarded his “moral 
imperialism” as no improvement over Theodore Roosevelt’s “big 
stick” diplomacy. In fact, Wilson followed Roosevelt’s example in 
the Caribbean. In 1914 he negotiated exclusive rights for naval 
bases and a canal with Nicaragua. In 1915 he sent marines into 
Haiti to put down a rebellion. The marines remained there until 
1934. In 1916 he sent troops into the Dominican Republic to pre-
serve order and to set up a government he hoped would be more 
stable and democratic than the current regime. 

Examining Why did President Wilson intervene in 
Mexico?

Vocabulary
1. Explain  the significance of: sphere of 

influence, Open Door policy, Boxer 
Rebellion, Hay-Pauncefote Treaty, 
Roosevelt Corollary, dollar diplomacy, 
Victoriano Huerta, Pancho Villa, guerrilla. 

Main Ideas
2. Summarizing Use a graphic organizer 

to list the results of the Open Door policy.  

Open Door Policy

Results

3. Identifying Why did President Theodore 
Roosevelt want to increase U.S. influence 
overseas?

4. Specifying How did Latin Americans 
view Wilson’s “moral imperialism”?  

Critical Thinking
5. Big Ideas Why did the United States 

decide to build a canal through Panama? 
How did Roosevelt assist Panama in 
becoming independent? 

6. Analyzing How did the Roosevelt 
Corollary and dollar diplomacy affect 
U.S. relations with other countries? 

7. Analyzing Visuals Study the map on 
page 281. To which countries did the U.S. 
send troops most often?

Writing About History
8. Expository Writing Imagine that you 

are a Mexican citizen during Wilson’s 
presidency. Write a radio news broadcast 
expressing your feelings about American 
actions in Mexico.

Section 3
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Answers

W  Writing Support
Descriptive Writing Have stu-
dents find out more information 
about the American shelling and 
occupation of Veracruz. Then have 
students write an essay describing 
the Americans’ actions and the 
response of the people of 
Veracruz.  OL 

Assess

Study Central provides 
summaries, interactive games, 
and online graphic organizers to 
help students review content. 

Close
Summarizing  Ask: How did 
America’s diplomacy affect its role 
as a world power? (America’s 
power and prestige grew in the 
first decades of the twentieth 
century.)  OL 

Answer: 
first to help support the overthrow 
of Huerta; later to suppress Villa

 1. All definitions can be found in the section 
and the Glossary.

 2. all countries could trade with China; pre-
vented warfare among competing nations

 3. He felt the United States should become 
involved in world events and become a 
world power. Believing in some of the ideas 
of Anglo-Saxonism, he also felt it was the 
United States’s duty to help other “less for-
tunate” nations.

 4. Students’ answers will vary. Possible answers: 
The Latin-American nations wanted the right 
of self-determination. They knew that 
America would act in its own interests, not in 
the interests of Latin-American countries.

 5. A canal would save time and money in 
commercial and military shipping. 
Panama was chosen over Nicaragua 
because a French company sold its rights 
and property in Panama. Roosevelt sent 
ships to Panama and recognized that 
nation’s independence from Colombia.

 6. Many nations resented America’s policies.
 7. Nicaragua, Cuba
 8. Students’ broadcasts will vary. Broadcasts 

should be based on information from the 
chapter. 
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The Panama Canal
The idea of a canal connecting the Atlantic and Pacific 
oceans had been around for a long time before a 
French company began digging a canal across 
Panama in 1882. Disease and mudslides killed 
more than 20,000 workers before financial set-
backs halted construction. In the early 1900s, 
the United States negotiated rights to build the 
canal with Columbia (Panama was part of 
Columbia at that time), but Columbia’s Senate 
refused to ratify the treaty. With the support of 
the United States, Panama declared independence 
from Columbia and signed a treaty giving the United 
States a perpetual lease on the canal site in exchange 
for $10 million and annual payments. Construction 
resumed in 1904 and the canal was opened in 1914. 

How Does Geography Affect the Canal?
Before the canal opened, ships sailing from New York to 
San Francisco traveled 12,600 miles (20,277 km) around 
the treacherous tip of South America. Afterwards, the trip 
was only 4,900 miles (7,886 km) and could be completed 
in less than half the time. Panama’s geography made 
building the canal a challenge because the center of the 
country was much higher than sea level. Engineers built a 
series of lakes and concrete locks to raise and lower ships 
as they traveled the 51-mile canal. In each chamber of the 
locks, some 26 million gallons of water are pumped in or 
drained out in only 7 minutes to raise or lower a ship. At 
the artificial Gatun Lake, a dam generates electricity that 
powers the locks while gravity adjusts the water level.

Analyzing GEOGRAPHY
1. Human-Environment Interaction How were the 

geographical features of Panama used or overcome 
in order to build the canal?

2. Location Why do you think the Panama site was 
ultimately selected for the canal?

Ships transit the canal 
more than 14,000 times 
each year, generating over 
$1 billion in tolls.

4,900 miles
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Additional 
Support

Focus
Tell students that the Spanish, as 
early as the 1500s, were the first to 
imagine a canal to connect the 
Atlantic and Pacific Oceans. The 
American interest in such a water-
way developed only after the Civil 
War. Businessman Cornelius 
Vanderbilt attempted a canal 
through Nicaragua, but without 
success. During the 1840s both 
Britain and the United States 
wanted to build the canal, but it 
was the same French company 
that built the Suez Canal that actu-
ally began the work. The attempt 
bankrupted the company.

Teach

R  Reading Strategy
Activating Prior Knowledge 
Ask students to identify some his-
torical events that might have 
motivated interest in a canal 
through Central America. 
(Students may suggest the 1848 
California Gold Rush, Civil War 
battles, or the Spanish American 
War.)  OL 

Health About 6,000 workers died while the 
United States built the canal. Many of them suc-
cumbed to yellow fever or malaria, diseases car-
ried by mosquitoes. Ask students to find out 

more about the challenges due to diseases that 
Panama Canal workers faced and how those 
challenges were met. Have them present their 
findings to the class as a radio or newscast.  OL 

Interdisciplinary Connection
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Gatún Locks has 3 chambers for 
each direction. Together they 
raise ships at sea level up 86 
feet to the level of Lake Gatún. 

Gatún Dam created Lake Gatún—one 
of the largest artificial lakes in the 
world. A hydroelectric station at the 
dam generates power to run the 
pumps and gates of the locks.

▲ The Miraflores locks (above) are one of three sets of locks on the Panama Canal, and the 
first set for ships entering from the Pacific. After a ship enters a lock chamber, water is 
pumped in raising the ship up 27 feet to the next level. The ship then moves to the next 
chamber and is raised another 27 feet.
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Assess/Close

D  Differentiated 
Instruction

Visual/Spatial Invite students 
to make a sketch or a three-
dimensional model of the three 
locks that allow passage through 
the Panama Canal.  OL 

Analyzing GEOGRAPHY

Answers:
1. The center of the country was 

higher than sea level, so engi-
neers built a series of locks 
and canals to raise and lower 
ships going through the 
51-miles canal. 

2. Panama offered the shortest 
distance across Central 
America.

Investigate Primary Sources Several Web 
sites offer extensive information and primary 
resources on the building of the Panama Canal. 
Ask students to select three articles from differ-
ent sites and summarize their contents. The fol-
lowing sites are possible starting points: 

 Smithsonian Institute, Make the Dirt Fly!
PBS’s American Experience
American Treasures of the Library of Congress

Technology Connection
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VISUAL SUMMARY You can study anywhere, anytime by 
downloading quizzes and flashcards 
to your PDA from glencoe.com.

Causes of American Imperialism
• The United States wanted new markets for its products, par-

ticularly its manufactured goods.
• Many Americans believed it was the destiny of the United 

States to spread its power and civilization to other parts of 
the world.

• American leaders believed that having a powerful navy and 
controlling trade were key to being a world power.

▲

 USS Texas docks in port in 1896

Effects of the 
Spanish-American War
• Cuba offi cially became an independent nation, although 

the United States claimed control over its foreign 
 relations and exerted infl uence over internal politics.

• The United States acquired Puerto Rico, Guam, and the 
Philippines.

• Americans debated the morality and wisdom of 
 becoming an imperial nation.

• The United States fought a three-year war to secure 
control over the Philippines.

The United States Acts As a 
World Power
• The United States used diplomatic means to establish the 

Open Door policy in China.
• President Theodore Roosevelt negotiated a peace agreement 

between Russia and Japan.
• The United States completed construction of the Panama 

Canal.
• The United States intervened, with the intent to provide 

 stability, in the affairs of several Caribbean nations.
• The United States twice intervened in the lengthy Mexican 

Revolution. ▲  After supporting a revolution in Panama, the United States 
begins construction of the Panama Canal.

▲  American soldiers in Cuba cheer the news that the city of 
Santiago, Cuba, has surrendered during the Spanish-American 
War, 1898.
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Chapter 7 • Visual Summary

Hands-On 
Chapter Project

Step 4: Wrap Up

Creating a Time Line The 
Visual Summary lists the causes of 
American imperialism, the effects 
of the Spanish-American War, and 
the events in which the United 
States demonstrated its might as 
a world power. Have students 
choose six events from the Visual 
Summary and create a time line, 
placing the events in the correct 
chronological order.  BL 

Preparing a Multimedia 
Presentation

Step 4: Sharing the Presentation 
Groups will share their presentations with 
the class.

Directions Tell students to develop a nar-
rative to go along with their presentations. 
The narrative should compliment their pre-
sentations and explain the causes and 
effects of imperialism in their assigned 
nation. Once all groups have presented, 

encourage students to individually take a 
closer look at any of the presentations that 
intrigued them.
 Next have students critique the presenta-
tions on quality of information, ease of use, 
and creativity. Encourage students to share 
aspects of their own presentations they 
found interesting or challenging.

Putting It Together Have students discuss 
each of the six countries presented: Cuba, 
China, Japan, the Philippines, Puerto Rico, 
and Guam. Ask students to draw a conclu-

sion about the effects of imperialism on 
other nations. Ask: Was imperialism ben-
eficial or harmful for these nations?  OL 
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